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EXECUTIVE SUMMARY

In recent years, student enrollment in public schools of Nepal operating in rural, mountainous 
areas is on the decline owing to the demographic shifts, increasing trend of migration from 
rural to urban areas and growing popularity of private schools. Rural  schools in Nepal 
are characterized by low student enrollment, shortage of teachers,  scarcity of teaching-
learning resources and poor quality of teaching and learning. A typical classroom, especially 
at the primary level, has small number of students representing different age and grade 
levels. Often, it becomes difficult to justify the allocation of teachers based on grades 
and subjects taught. A particular challenge for the Government of Nepal is how to meet 
the educational needs of rural populations living in scattered, very thinly populated, hilly 
and/or mountainous regions. Without an educational strategy that is able to address the 
challenges of providing quality education in rural areas, Nepal cannot fulfill its constitutional 
commitment of providing free and compulsory basic education to all children. Nor can it 
meet its international commitment of ensuring ‘inclusive, equitable and quality education 
and lifelong learning for all.’ 

To support Nepal achieve its national and international educational commitment, German 
Nepal Help Association (GNHA), together with its partner organizations, has been 
implementing the MGML pedagogy in four districts of Pradesh No. 3, namely Dhading, 
Dolakha, Karve and Sindhupalchok. GNHA has been supporting a total of 97 schools in 
four districts. The aim of the program is to achieve sustainable improvement in the quality 
of teaching-learning in community schools of Nepal at the basic level. It aims to promote 
a child-centered and individualized form of teaching that is innovative and creative for 
learning. The MGML method is widely adopted across the world and its benefits are well 
documented by experts. The Government of Nepal, in consideration of its realities, has 
also introduced the MGML methods and GNHA is one of the key leading partners. 

This evaluation was undertaken to assess the effectiveness of MGML initiative with a 
view to find out whether and to what extent the initiative was contributing to improve 
teaching-learning in the participating schools. It also aimed to draw insights and lessons 
for possible mainstreaming of the MGML initiative into local and national education policies 
and strategies. The study was conducted in Kavre, Sindhupalchok, and Dolakha districts. 
The sample comprised 13 MGML and seven Non-MGML schools. The Non-MGML schools 
served as a control or reference group for purpose of comparison. Schools were chosen 
based on their performance category and the sample consisted of high performing, medium 
performing, and low performing schools.

The evaluation used both qualitative and quantitative data. In-depth interviews were 
conducted with MGML focal teachers and headteachers. Key informant interviews  
were carried out with education focal persons and local representatives of Gaunpalika/
municipalities.  FGDs were conducted with teachers, students, School Management 
Committee members and members of Mothers’ Groups, and teachers. Likewise, an 
achievement test was administered among grade 3 students in 20 schools using a standard 
checklist designed by the Early Grade Reading Program, which is used by the Ministry of 
Education, Science & Technology (MOEST) to assess the reading the level of students in 
Nepal. In addition, classroom observation was done in 13 MGML schools and seven Non-
MGML schools.
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Main findings

The study made an attempt to assess the progress made by GNHA against its targets 
on a number of project interventions such as classroom set-up, equipment support, 
development of Teacher Learning Materials (TLM), supply of regular stationery materials 
and consumables, formation of Mothers’ Groups, etc. Data show that GNHA has achieved 
all of its planned quantitative targets. GNHA’s interventions included both school-based 
and community-based, both complementing to each other to achieve the goal of quality 
enhancement. 

Data show positive changes in teachers’ knowledge, skills and attitudes with respect to 
the MGML, which were measured using a number of indicators. This suggests that the 
program has had a favorable impact on teachers’ professional development. However, a 
rather mixed picture emerges in terms of effectiveness of MGML on school administration, 
which suggests that more systematic efforts are needed to bring about changes in the 
management aspects. 

The study revealed that there was a positive impact of the program on student attendance, 
enrollment, promotion and dropout. When compared with Non-MGML schools, the MGML 
schools showed better performance. 

The study showed changes in classroom practices. The teachers who had received training 
from GNHA applied the MGML strategies in the classrooms. The value of MGML was well 
understood. Even those without training recognized the benefits of this approach. Learning 
conditions had significantly improved in classrooms according to the MGML procedures. 
The materials provided by GNHA helped students be engaged in self-learning. Compared 
to Non-MGML classrooms, MGML classrooms showed a favorable learning environment. 
Teacher motivation in MGML schools was found to be very high.

The project established good partnership with the local governments. The cost sharing 
arrangement established by the project ensured the sustainability of the program. Local 
communities, parents and Mothers’ Groups were involved in school development, and 
particularly to support learning. 

Results of early grade reading assessment indicate that students attending MGML 
classes have better academic performance than those who attend conventional classes. 
The overall mean score of the MGML students is higher (68.78) as compared to the Non-
MGML students (58.62). On some sub-tasks, differences between the two groups were 
statistically significant in favor of MGML schools. 

In a nutshell, all indicators point to the fact that this was a “very successful” project. That 
said, for continued effectiveness, higher level of impact and achieve sustainability, the 
study team proposes a number of recommendations. 

Recommendations:

•	 Formulate a clear national policy on multi grade teaching

 A clear national policy is needed to guide the management, administration, 
financing, curriculum provision, teacher development, pedagogy and deployment 
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of teachers in MGML schools. Clear norms and guidelines are needed on working 
conditions and incentive structures for teachers who work in multi grade settings. 
It is therefore recommended that GNHA take further steps to strengthen its 
collaboration with key stakeholders, especially MOEST and advocate for a clear 
national policy on multi grade teaching.

	Strengthen the knowledge management system

 The fact that MGML initiative has the potential to serve as an effective educational 
strategy for schools operating in certain contexts, it is vital that GNHA strengthens 
its knowledge management so that experiences and success stories are properly 
documented and disseminated.

	Engage teachers for production of teaching-learning materials and training manuals

The role of teaching-learning materials is critical in MGML pedagogy. MGML classes 
should be provided with adequate resources. Because learners often need to work 
independently at their own pace, these classes need additional materials. Therefore, 
GNHA is advised to develop a system where teachers are actively involved in 
developing teaching materials and training manuals along with the experts.

	 Deliver the MGML materials promptly

The various teaching, training and reference materials such as learning cards, 
workbooks and other MGML materials should be made available to each school 
before the start of the new academic session. They should be delivered to the schools 
promptly to conduct the classes effectively.

•	 Improve coordination between the head teachers and the focal MGML teachers

It is important that the school heads are fully engaged and take responsibility of 
effective implementation of the MGML education. They need to be adequately oriented 
to the pedagogy itself. It is also important to improve communication and coordination 
between the heads and the MGML teachers.  

	Provide more refresher training to the teachers

Teachers need proper training to be able to handle a MGML class. Without training, 
new teachers will not be able to teach students with varying ages, levels and abilities. 
One-off training courses are not enough so GNHA should design and deliver refresher 
MGML courses to continuously update and upgrade teachers. 

	Conduct outreach activities to sensitize parents and community members Outreach 
interventions are to be conducted to sensitize and make parents and community 
members aware about MGML concept and approach. Multi grade strategies succeed 
where parents and communities have an active role in the educational process. 

	Disseminate best practices and lessons learned to the policymakers and educators at 
the local municipality, provincial and national levels

GNHA in collaboration with MOEST should document and share the success of the 
MGML initiatives for strong advocacy, possible replication and increased resource 
allocation. It is high time to extend the MGML program aggressively to support the 
vision of GoN for MGML program interventions.
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	Train female teachers for MGML classes

Female teachers were found much more engaged than their male counterparts and were 
very much liked by basic level students. Therefore, more female teachers need to be 
trained for running the MGML classes.

	GNHA should develop a clear exit strategy

The project should have a clear exit plan for sustainability. Such a plan ensures that the work 
undertaken by GNHA is sustained. A planned exit will not have detrimental effect on children, 
teachers, schools and communities. GNHA has already taken some efforts towards sustainability 
(e.g. partnership at local level and joint collaboration with MOEST). The plan should build on 
these initial steps. 

	Mainstream MGML courses within pre-service and in-service training programs

 Often new teachers who graduate from pre-service teacher training colleges in Nepal 
are not adequately trained about the use of MGML. Multi-grade competencies should 
be made mandatory to become a teacher, especially in primary grades.

	Organize awareness campaigns to develop positive attitudes among teachers, parents 
and educational personnel on the value of MGML

 Most teachers, parents and educational personnel do not hold positive attitudes towards 
MGML and these attitudes need to change in support of MGML. Therefore, awareness 
campaigns should be organized to change attitudes that do not support the development 
and use of MGM.  

	Explore the use of Information and Communication Technologies (ICTs) 

The value of ICTs is acknowledged widely as a tool not only to expand the access of 
education but also to enhance the quality of learning. It can play a powerful role in 
promoting effective and innovative pedagogical methods. While GNHA has provided 
MGML schools with computers and other resources, systematic efforts to integrate ICTs 
into teaching and learning are lacking. It is therefore recommended to explore the use of 
ICTs in multi grade settings.  
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CHAPTER I: INTRODUCTION

1.1 Background
The context of  MGML development

Nepal is a highly diverse country in terms of its topography, religion, ethnic composition of 
people, population and climate, Topographically, the country consists of three regions consisting 
of Himalayan high mountains in the north, the plains in the South, called the Terai or Madhesh 
region, and the mid-hills in the middle. Nepal’s population is estimated at 30 million, which was 
recorded at 26.5 million in the census of 2012. Its linguistic and cultural diversity is noteworthy 
with its 125 ethnic groups and 123 languages. The fertility rate has decreased in recent 
years from 2.25% during 1991-2001 to 1.35% during 2001-2011. The country’s demographic 
trends show a potential demographic surplus, which would benefit the people from increased 
improvement in education and training. The country has seen rapid process of urbanization 
and in-country migration in the last decades, leading to massive demographic shifts in both 
rural and urban areas. It is estimated that 3-4 million youths are abroad, mostly in the Arab 
region and some East Asian countries for employment. Remittance is a major contributor of the 
economy along with agriculture and tourism. 

The decade-long conflict that ended in 2007 transformed the country into a federal democratic 
republic. A new constitution was promulgated in 2015 and the country has been restructured 
into a federal nation, with 7 provinces and 753 local governments. The new constitution 
guarantees citizens’ right to basic education. Local governments have the exclusive right of 
managing basic and secondary level of education. Nepal is aiming to graduate from its status 
of least-developed country (LDC) in 2022 and achieve a middle-income country (MIC) status 
in 2030. It is imperative that this development aspiration will only be realized only when the 
country improves its human development indicators, including education. Nepal’s education 
sector is highly influenced by these contextual and/or background factors. 

Education sector progress and challenges 

Nepal’s progress in education has remained remarkable in recent decades, especially in basic 
and primary education. Adult literacy rate (15 years and older) has improved significantly from 
20.6% in 1981 to 67.9% in 2018 (UIS). Literacy among men stands at 78.6% as opposed to 
59.7% for women showing a wide gender disparity. Literacy, among youths aged 15 to 24, is 
recorded at 92.4%, corresponding figure for male remains 94% and for female 92%. 

There have been major achievements in the education sector in terms of access and 
participation. According to UNESCO data, the coverage of early childhood education or pre-
primary education reached 88.3% in 2017. However, pre-primary facilities or classes are mostly 
located in urban and sub-urban areas, which disadvantages rural children. Primary enrollment, 
as measured in terms of Net Enrollment Ratio (NER), is recorded at 96.3% in 2017, meaning 
that primary education is almost universal in Nepal. However, nearly 4% of the primary age 
children are outside the school system. In recent years, primary enrollment shows a declining 
trend. Nepal’s new constitution aims to ensure a free and compulsory education of good 
quality to all children. Without strong measures, it will not be possible to achieve compulsory 
attendance of children, especially in rural and remote locations. Student enrollment at the 
secondary level has seen steady increase in recent years with a reported Gross Enrollment 
Ratio (GER) of 52% in 2009 to 74% in 2019 (UNESCO, 2018). 
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While these numerical gains are impressive, many challenges remain. Of those who are enrolled 
in primary, only 73% reach to the last grade of primary level, meaning that many children leave 
the school without completing the full cycle of education. Those, who are outside the system or 
do not complete the full cycle, are mostly children with disabilities, and those from poor, remote, 
disadvantaged ethnic communities or the Dalists. It is reported that some 770,000 children aged 
5 and 18 are out-of-school in Nepal. Grade repetition is very high, some 8% are reported to 
repeat grades in primary classes. 

The single biggest challenge facing Nepal’s education sector is the poor quality of education 
(MOEST, 2017). Poor quality of education as measured in terms of student learning constitutes 
a key concern in education. For example, early grade reading assessment undertaken by RTI in 
2014 found that 34% of second graders and 19% of third graders could not read a single word of 
Nepali. Grade 5 students scored 51 out of 100 on their ability to read Nepali. In writing, average 
score of students was 30 out of 50. Students’ low level of learning achievement has been reported 
by a number of studies, including the National Assessment of Student Achievement (NASA) 
studies of the Ministry of Education. Poor children living in remote, rural areas, in particular girls, 
have low level of achievement. 

A number of factors contribute to the poor quality of learning. Prominent among them include 
lack of adequately trained and qualified teachers, poor conditions of schools, low level of school 
accountability, inequitable distribution of resources, inadequate investment and poor school 
management. Children of impoverished families are particularly vulnerable as school conditions 
are poor.  In recent years, owing to increasing trend of migration, urbanization, uncontrolled 
privatization combined with Nepal’s mountainous terrain, rural public schools have lost students. 
Decreasing student population has reached to the point of rapid closure of public schools and/
or merger of small rural schools. A key challenge for educational policymakers and planners 
therefore is how to provide quality learning to students in small rural public schools of Nepal. 
Experience suggests that challenges of quality learning call for innovative, evidence-based and 
workable strategies that are suited to local realities.

Many countries facing similar situation have implemented multi grade teaching as a major 
educational strategy. In China, multi grade teaching methods regarded as one of the popular 
teaching methods for more than a century (Ma Jun, 2009).In India, the Rishy Valley Institute 
developed the Multi Grade Multi Level (MGML) method in the 1980sand is believed to be one of 
the successful initiatives to improve the quality of learning in similar context(GNHA, 2015).In some 
parts of Nepal, the MGML method is being tried out. As the country aims to achieve the goal of 
universal basic education ‘not Leaving anyone behind’ in accordance with the spirit of Sustainable 
Development Goal Four (SDG4), the MGML has drawn the attention of Nepali policymakers in 
recent years. The MGML pedagogy offers a viable option for Nepal in view of large variation in the 
age range of students, declining student enrollment, lack of adequate classroom space and poor 
teacher distribution practices in rural public schools. The MGML initiative of GNHA is consistent 
with the School Sector Development Program (SSDP, 2016-2023), which is the main education 
development initiative of the Government of Nepal under implementation with the support of 
many development partners. Earlier, the School Sub-Sector Reform Plan (SSRP, 2009-2015) 
adopted multi grade initiative for rural primary schools. 

In many parts of the world, including Europe and North America, multi grade teaching is used as 
a pedagogy of choice rather than necessity. There is evidence internationally that teaching can 
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have positive impact on students’ academic performance. Many studies designed to examine 
the impact of teaching have reported positive results. Beyond the academic benefits, multi grate 
teaching has positive impact on children’s socio-emotional development. UNESCO reported 
multiple benefits of pedagogy. It can help overcome the problem of out-of-school children. It 
provides children greater incentive to attend, remain in schools and complete primary education. 
It reduces gender disparity by encouraging girls to attend local schools. It represents a more 
efficient use of teaching staff and maximizes the time available for learning(Educate Nepal, 
2019; NCED, 2019).

1.2 GNHA’s Approach to Quality Learning  

GNHA is a non-profitable, charitable International Non-Governmental Organization (INGO), 
which operates in Nepal within the overall framework of its agreement with the Social Welfare 
Council (SWC). It holds the principles of political neutrality, non-alignment and non-affiliation to 
any race, creed or religion. It mobilizes financial resources from its members and donors that 
are spread across the Federal Republic of Germany. Since its establishment in 1989, it has 
been supporting community development activities in a number of areas, including education 
and health. In education, GNHA has been a major force in systematically implementing MGML 
pedagogy in Nepal as a strategy for quality improvement in the public schools of Nepal. GNHA 
strongly believes that the MGML approach is best suited to address the challenges of quality 
education faced by rural schools in Nepal. Its local collaborating partners are: Bikashka Lagi 
Ekata(Solidarity for Development) and Education Empowerment Center (EEC). These institutions 
are locally registered and affiliated with Social Welfare Council (SWC) for implementing MGML 
pedagogy in Kavre, Sindhupalchok, Doalkha and Dhading districts. Together, this network of 
institutions supports 97 community schools in four districts.

In a nutshell, GNHA’s approach is to intervene to improve the learning environment by setting 
up classrooms conducive to MGML. It consists of a number of interventions that comprise 
enhancing capacity of local education stakeholders; training of teachers in the multi grade 
pedagogy; providing learning materials including extra educational materials, sport materials; 
mobilizing local parents and creating a platform where teachers can share and learn from each 
other. As a result of its over five years of efforts, there has been gradual change in the learning 
space and outcome of learning among children in GNHA supported schools. Many indicators 
show that the change in learning environment observed in the schools has a positive impact 
among parents and local communities. 

The demonstration effects of GNHA’s work have been encouraging both at the local and 
national level. Convinced by its success, the Dhulikhel Municipality expressed its willingness 
to financially collaborate with GNHA for implementing MGML in additional 12  schools within 
the Municipality. The Municipality has agreed to finance more than 50% of the total project 
costs, covering the cost of classrooms set-up and regular school supplies. The new project 
in Melamchi area of Sindhupalchok has entered into financial cooperation with Rotary Global 
Grant. 

At the national level, GNHA is collaborating with the Center for Education and Human Resource 
Development (CEHRD) and Curriculum Development Center (CDC) of MOEST for developing 
learning materials. As part of this collaboration, teachers’ guide and trainer’s manual have been 
developed to support multi grade teaching.  GNHA’s MGML initiative is particularly designed to 
support the MOEST’s national education program as mentioned in the SSDP. The partnership 
between CEHRD, CDC and GNHA facilitates the implementation of MGML program.
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1.3 Implementation Strategies

GNHA has systematically developed MGML implementation strategies that aim at improving 
learning environment of project schools. This section summarizes the strategies adopted by 
GNHA to implement the MGML pedagogy. 
Selection of schools: A priority order has been established to guide the selection of schools. 
For instance, primary schools with grades 1-5 fall in the first priority, followed by basic schools 
with grades 1-8. Schools are grouped in clusters. A financial partnership is signed with the local 
municipalities. Project partners should show readiness to collaborate for three years of program 
implementation and a two years of follow-up.  

Selection of teachers: The participating school should have at least two teachers. First priority is 
given to teachers who have permanent tenure. Teachers recruited under relief quotas get second 
priority. Female teachers and those who are young, energetic and active and have teaching 
license are under priority consideration. To be considered, teachers should show commit to 
facilitate classes for at least three years after MGML training.

Curriculum: MGML teaching methodology does not seek a separate curriculum. The teaching-
learning methodology is consistent with Nepal’s national education system so it follows the national 
curriculum. However, a number of reference materials, training manuals and teaching guidelines 
have been developed that are consistent with the national curriculum in close cooperation with 
MOEST.

Development of resource materials: A set of teaching learning materials including, teacher 
checklist, learning ladder, dynamic cards, learning cards and student workbooks are the key 
resource materials. Moreover, sport materials, musical instruments, a set of computer with printer 
and laminator, photocopy machine, audio tools and some stationeries are essential to run MGML 
teaching effectively.
Teacher training: The program uses a national teacher training modality. It consists of a 30 days 
of training package that is broken into two 15-days long training periods. Each 15 day training 
period  is split into two categories: first 10 days for classroom practice and the remaining five 
days for project work. MGML teacher training aims to build professional capacity of a teacher 
so that s/he can run MGML combining problem-solving, cooperative, reflective, culture-focused, 
inclusive, multiple intelligence and plan-based teaching methods.  

Classroom set-up: MGML requires a standard classroom setup.  A class can have four different 
learning groups: (a) Self-learning, (b) Peer-supported,  (c) Partly teacher  and (d)separate corner 
to run teaching-learning activities. 

Execution of MGLM class: MGML teaching methodology has a standard process to manage the 
class. The classroom activity is divided into two components such as pre-learning and content 
learning. Pre-learning provides the foundation that includes self-evaluation, news sharing, 
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leveling and group formation. Content learning is the key learning period where students learn 
through self, peer and teacher-guided learning exercises using different learning tools and 
instruments such as games and sports, music and other prescribed techniques. 
On-the-job learning (OJL): OJL is the teacher-focused activity that facilitates teachers to learn 
from other MGML teachers and technical experts. Meetings/workshops are organized in specific 
time interval with the participation of MGML teacher sat the cluster level, where teachers gather 
to share their experiences and challenges and develop action plans for improvement. 

Coaching and mentoring: Technical experts support teachers through regular visits and 
classroom observation. These visits provide an opportunity to assess the quality of teaching 
and provide classroom-based feedback for improvement. Technical experts also collaborate 
with local communities, especially Mothers’ Groups to create an enabling learning environment. 

1.4 Objectives of the Evaluation

Anecdotal evidence points to a number of positive results that has led GNHA to be acknowledged 
for its work both by the Federal Ministry of Education of Nepal and local governments. 
However, no systematic studies have been undertaken to ascertain the effectiveness of the 
MGML pedagogical approach adopted by GNHA. Therefore, this evaluation is an attempt to 
collect evidence to systematically verify that the GNHA’s pedagogical approach and related 
interventions are producing desired results. It will help develop appropriate strategies for 
improvement of the approach and its possible replication. 
Specifically, the  evaluation aimed to accomplish the following objectives:

i. Explore the level of progress/changes made by the project and analyze the extent to which 
the achievements have supported the program goals and their objectives,

ii. Evaluate the project effectiveness -- longitudinal effect and continuity of the project activities/
services as well as the scope and extent of the institutionalization of the project,

iii. Examine the cost effectiveness of the project activities,

iv. Identify the target and level of achievements as specified in the project objectives,

v. Explore the coordination arrangements between the concerned line agencies in the project 
districts,

vi. Draw good lessons to be replicated in other projects and aspects to be improved in the days 
ahead.
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CHAPTER II : EVALUATION METHODOLOGY

2.1 Study Design

The evaluation primarily used a qualitative study design to evaluate MGML program implemented 
by GNHA. It also collected and used quantitative data in the form of students’ achievement 
scores. 

2.2 Study Area

The evaluation was conducted in three MGML districts, namely, Kavre, Sindhupalchok, and 
Dolakha. The sample consisted of 13 MGML schools and seven Non-MGML schools. Thus, 
20 schools were visited for data collection. Out of them, 11 schools were selected from Kavre 
district (6 MGML and 5Non-MGML), five schools from Sindhupalchok (4 MGML and 1 Non-
MGML) and four schools (3 MGML and 1 Non-MGML) from Dolakha district. The MGML schools 
were selected from three different strata such as high performing, medium performing, and low 
performing schools as classified by the GNHA and the MOE. Table 1 presents the details of 
sample schools. 
Table 1: List of sample schools included in the evaluation study

SN Name of Schools Performance category 
(High, medium or low)

Districts Type of school

1 Janauddhar Primary S. High performing

Kavrepalanchok

MGML School

2 Binayakbal Basic School High performing MGML School

3 Namobudhha Primary S. Medium performing MGML School
4 Balmandir Basic School High performing MGML School
5 Baljyoti Basic School Mediumperforming MGML School
6 Devisthan Secondary S. Low performing MGML School

7 Narayanthan Basic School

Control schools

Kavrepalanchok

Non-MGML S.
8 Shree Shreekhandapur S. School Non-MGML S.
9 Shree JanaJyoti Seconday School Non-MGML S.
10 Shree Panchakanya Basic School Non-MGML S.
11 Shree Mandali Devi Primary School

12 Kalidevi Basic School High performing

Sindhupalchok

MGML School
13 Setidevi Panchakanya Basic 

School
Medium performing MGML School

14 Suryodaya Basic School High performing MGML School
15 Dhauleshowri Basic School Low performing MGML School

16 Kalika Basic School Control school Sindhupalchok Non-MGMLSchool
17 Tripurasundari Basic S. High performing

Dolakha

MGML School
18 Tikhataal Basic School Medium performing MGML School
19 Jiriswori Primary School Low performing MGML School

20 Haleswor Primary School Control school Dolakha Non-MGMLSchool
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2.3 Sample Size and Population

In-depth interviews were conducted with MGML focal teachers, head teachers, key informants, 
and education focal persons and local representatives of Gaunpalika/municipality. Focus 
Group Discussions (FGDs) were held with students, School Management Committee(SMC) 
members, members of Mothers’ Groups, and teachers. 

Likewise, an achievement test was administered in 20 schools by using a standard checklist 
designed by the Early Grade Reading Program developed under the ongoing education 
program of the Government of Nepal. In addition, class observations were conducted in 13 
MGML schools and seven on-MGML schools using observation checklists.

Nineteen individuals participated in the interviews and discussions. Altogether, some 67 
persons participated in FGDs. 

Table 2: Evaluation methods with number of participants and sex 

Methods of Evaluation Participants Total

Male Female
1. Indepth Interview with Head teachers/MGML focal teachers 10 5 15
2. Key informant interview with Education/representative of 
local government

2 2 4

3. FGDs with students, members of Mothers’ Groups, SMC 
members and teachers

25 42 67

4. Achievement test 83 74 157
5. Class observation (students) 167 170 337
Total

2.4 Data Collection

The schools for the evaluation study were selected based on their performance level as 
categorized by the GNHA project team. They were classified as high performing, medium 
performing and low performing schools. The field teams visited the selected municipality 
where 16 MGML schools were located, including the Non-MGML schools.

Before the fieldwork, a two-day intensive orientation was provided to the field researchers and 
staff of Bikash Shrot Kendra. The senior staff of the organization, including the team leader, 
were directly involved in data collection to ensure the data quality for the study.

After completing the data collection work, a researcher other than the person who conducted 
the interviews, cleaned all audio records transcribed interview notes and summarized them 
into English for analysis.

2.5 Ethical Considerations

Verbal informed consent was obtained from all respondents prior to their participation in the 
study and interviews were conducted in private settings. Gender match was considered during 
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data collection to reduce participants’ discomfort. Participation was voluntary. Respondents 
were free to refuse at any stage of the interview. Their right to withdraw from the study at any 
point was assured prior to interviews. Parental consent and school’s approval was taken before 
administering the achievement test among the students.

2.6 Limitation of the Study

The study was carried out with a small sample due to time and budget constraints.  A prospective 
cohort study could have given a broader picture on the effectiveness of the MGML teaching 
in Nepalese schools. As MGML has the potential to be an effective model to enhance quality 
of basic education, a sample size large enough to  represent the country would have better 
informed policy formulation. However, the use of control group is expected to produce evidence 
that will help substantiate the effectiveness of the MGML approach.  
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CHAPTER III:  EVALUATION FINDINGS

3.1 Outputs and Achievements of MGML Interventions

3.1.1 Anticipated changes in academic aspects

A. Teacher professional development

Teachers’ competence and positive attitudes towards MGML are critical for successful 
implementation of the initiative. Table 3 reflects data on teachers’ knowledge, skills and attitude 
towards MGML. Data show that teachers do have a fair level of knowledge and understanding 
about MGML. Teachers were assessed based on their understanding of methodology and 
child psychology. 

For the skills, as shown in Table 3, the teachers were assessed using a number of indicators 
such as their academic plan, multi-tasking, communication skills, etc. Most of the teachers 
(70%) demonstrated considerable level of skills on the indicators; however, few of them (15%) 
were considered low in their skills. Among the skills indicators, communication had the lowest 
rating, meaning that there is a need for teachers to improve their communication skills. Without 
the communication skills, teachers cannot be effective in their work. 

As presented in the table below, it is encouraging to note that, by and large, the teachers in 
the sample have the positive attitude towards MGML. The attitude was evaluated based on 
multiple observations for their commitment, motivation, impartiality, and problem solving skills. 
Most of the respondents rated highly favorably (good) on all these criteria, few of them (15%) 
have been rated to be poor in their attitude. Among the six indicators, solution orientation saw 
the lowest rating. 

It should be noted that among the three, measurement of attitudes is the most challenging task. 
Short observations do not always provide reliable measures of one’s motivation, commitment, 
open-mindedness, impartiality or friendliness.  

While a number of indicators present in the table are key to effective teaching, many indicators 
that are more observable and measurable should also be considered. These include: classroom 
organization/management skills, teacher management of classroom diversity (sex, language 
groups, age, disability, etc.), teacher time-on-task (engagement), student assessment, 
feedback, and support, differentiation of instruction, use of technology, etc. 
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Table 3: Output on Teacher Professional Development VS Results/Observation

Competencies Indicators Results/Observation
Knowledge
Content Knowledge Can explain Methodology Good understanding -  85%,  Low-

15%
Child Psychology Reaction/Behaviour towards-

students
Good-85% &Medium -15%

Skills
Academic Plan Availability Good-70% ,Medium-15% & Low-15%
Delivery skills Completion of students work-

book
Good-70% &Medium -15% & Low-
15%

Multitask handling Observation Good-70%, Medium-15% & Low-15%
Communication Skills Feedback of mothers Good-40%, Medium-30%, Low-30%
Individual record keeping Availability Good-100%
Developing learning materials Availability Good-85%&Medium-15%
Attitudes
Committed Presence Good-70% & Low-30%
Motivated Observation Good-90% &Medium-10%
Open Minded Questioning Good-75% &Medium-25%
Impartial Observation Good-70% &Medium-30%
Friendly Observation Good-85% &Medium -15%
Solution Oriented Observing by past records Good-50%, Medium-35% & Low-15%

B. Students

The evaluation team assessed the knowledge, skills, and attitude of students. Table 4 presents 
data on student performance. Data reveal that only half of the students demonstrated high level 
of performance in Mathematics, Science, English and Nepali, while remaining of them either had 
medium or low level of performance. Only 15% students were found on the low side. It suggests 
that further efforts are needed to ensure effective learning of every student. On the scale of 
social and moral values, 80% of the total test-taking students performed on the high side. 

Students’ skills were tested using three indicators as presented in the table below. As compared 
to the content knowledge, students showed difficulty on measures of skills. A majority of students 
performed on the medium or low side of reading, writing, and numeracy. On the test of precision 
and description, most students performed on the high and medium side. 

Attitude of students was assessed through observation and assignment of tasks. Indicators of 
attitudes considered are curiosity, experimentation, self-confidence, independence and ability 
to follow instructions. As shown in Table 4, a large majority of students were very curious, self-
confident and attentive to the given instructions. These are important competencies that will 
enable students to acquire other skills and attitudes. On the other hand, most students were on 
the low side of experimentation and independence, suggesting that further support and guidance 
is needed to enhance these abilities among students. 
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Table 4: Output on Student performance Vs. Results/Observation

Competencies Indicators Results/Observation
Knowledge
English, Math, Nepali, EVs Tests High-50%, Medium- 35% and Low-15%

Social and Moral value

Observing/Questioning

( Do’s and Don’ts) High-85% & Medium-15%
Skills

Reading/Writing/Expression of 
feelings of numeracy

Tests High-40%, Medium-45% & Low-
15%

Finding once way in coherent plan Observation/Test High-40%, Medium- 35% and Low-25%
Precise and description Tests High-60% &Medium-40%
Attitudes
Curious Observation High-90% & Medium-10%
Experimenting Giving a task High-40%, Medium-30% & Low-30%
Self confident Observation High-80% & Medium-20%
Independent Giving a task High-30%, Medium-55% 7 Low-15%
Following Do’s and Don’ts Observation High-85% & Medium-15%

3.1.2 Anticipated Changes in School Administration

The effectiveness of school administration was observed in terms of management and 
maintenance competencies. As shown in Table 5, management included eight competencies, 
whereas there were four competencies under maintenance. For each competency, indicators 
have been developed.  Most of the schools lacked these tools, for instance, success stories, 
goal statement, meeting schedule and minutes, financial reports, etc. 

Management plan and job descriptions were not available at the time of evaluation, while goal 
statement and success stories were available in less than 30% of the schools. Availability of 
progress report and financial reports was observed in 80% of the total schools suggesting 
management transparency. Some 60% of the schools put in place portfolios and student 
reports. Multi-tasking was observed in a large majority of schools as 85% of the teachers were 
engaged in multi-tasking during observation. 

The classrooms were kept tidy in half of the schools observed. Proper handling of equipment 
was found in 85% of the schools. Maintenance budget and maintenance plans were in place 
in all schools, which ensure the continuity of the MGML program. 
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Table 5: Output on Administration Vs Results/Observation

Competencies Indicators Results/Observation
Management
Leading by example Success stories High-30%, Medium-45% and Low-

25%
Management Plan Availability Management  plan not available
Hierarchy of goal orientation Availability of goal 

statements
25% schools have written document 
and majority of schools expressed 
verbally only

Team work Availability of meeting 
schedules

30% schools have very good team 
work in terms of MGML; 80% schools 
have meeting schedule.

Job delegation Job description Not observed
Control Reports, minutes, visual 

inspection, photos
60% schools only

Transparent Progress and financial 
reporting

80% schools

Multi-Task handling Observation High -85% schools and medium-15%
Maintenance
Maintenance Plan Availability Yes
Maintenance budget Availability Yes
Proper Handling Observation High-85% and Low-15%
Tidy Observation High-50%, Medium-25% and Low-

15%

3.2 Progress Against the Project Components

GNHA has been supporting the schools to conduct quality teaching and learning through the 
MGML initiative. It consists of key interventions such as classroom set-up, equipment support, 
development of Teaching-Learning Materials (TLM) for grade 1-3 and grade 4-5, supply of 
regular stationery materials and consumables, residential training, cluster workshop, mentoring 
and coaching to teachers and formation of Mothers’ Groups in MGML schools. The succeeding 
paragraphs present the progress of the project on key components of MGML interventions from 
2016/17 to 2018/2019.
Classroom set-up

The study found that in most of the GNHA-supported schools, the classrooms were set up with the 
joint support of Municipalities and GNHA. For the most part, the local government authorities were 
found highly enthusiastic about the initiative. They were familiar with the concept of MGML. A few 
officials were found taking the initiative to improve classroom set-ups in local schools. 

The classroom set-up for MGML requires different components like flooring and furniture, book 
corner, teaching materials and hand puppets. Figure 1 shows that GNHA has almost accomplished 
its target for all the activities under classroom set-up for the period 2016/17 to 2018/2019.
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Figure 1: Target vs Achievement of Grade room set-up activities ( 2016/17 to 2018/2019)

Equipment support for MGML classes

GNHA is providing different musical instruments (Madal, harmonium, and tambourine- Jhyali), 
sports materials, printer, laminator, and audio device as equipment support for MGML class. 
Table 6 shows that the project achieved almost all of its targets of equipment support except 
sports materials. The sports materials were provided to 88 schools against 100 schools 
planned. 

Table 6: Achievement on equipment support 

Equipment supported (2016/17 to 2018/2019) Total Percentage %
Target Achievement

Sports materials 100 88 88
Musical Instrument (Madal, Jhyali) 88 88 100
Printer 44 44 100
Laminator machine 84 84 100
Audio 84 84 100

When interviewed, the teachers expressed that the laminator and printer greatly supported 
them in making teaching materials for the MGML classes. Many schools had set up the 
equipment well and used it as per need. However, few schools were not properly handling the 
printer and laminator due to the lack of  trained human resources who could handle and use 
equipment efficiently. Similarly, in a few schools harmonium was not used due to lack of skills. 
It should be noted that according to GNHA, the provision of harmonium was implemented only 
on a trial basis few years ago. The decision to provide harmonium was basically to address the 
need of Creative Arts subject in accordance with the national curriculum. It was immediately 
noted that the schools receiving the harmonium were not using it properly due to their lack 
of skills. Drawing from this lesson, GNHA decided to withdraw the distribution of harmonium. 
Accordingly, the subsequent project in Melamchi and Dhulikhel did not include this activity. 
Now, there is no supply of harmonium altogether. It indicates that supply of material support 
should be combined with training and demonstration to encourage the best use.
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MGML teaching-learning materials (TLM)

As part of its TLM distribution activity, the project distributed sets of teaching-learning materials 
(for grade 1-3 and grade 4-5) and teacher guides to MGML focal teachers and schools. Table 
7 shows that 132 sets of TLM were distributed for grade 1-3, which was overachieved than the 
target. Whereas, only 43 sets (80%) of TLM were distributed for grade 4-5 out of the planned 54 
sets. Teacher guides were distributed to all (60 sets) MGML teachers/schools during 2016/17 and 
2018/2019.

Table 7: Distribution of Teaching-Learning Materials (TLM) 

Teaching Learning Materials(TLM) Activities Total Achievement %
Target Achievement

TLM (Grade 1-3) set 97 132 136
TLM (Grade 4-5) set 54 43 79.6
Teacher Guide 60 60 100

Stationeries and consumable support

The MGML students’ workbook for grade 4-5 was distributed to more than 100% of the target 
schools (i.e., 120%); however, MGML students’ workbook for grade 1-3 was underachieved (i.e. 
only 80 %) for the period of 2016/17 to 2018/19. Similarly, almost all the targets on stationeries and 
consumables support were achieved.

Table 8: Progress of Stationeries and Consumables Support

Stationeries and consumables support

(2016/17 to 2018/19)

Total Percentage
Target Achievement

MGML Students workbooks (Grade 1-3) 8685 6972 80.2
MGML Students workbooks (Grade 4-5) 760 910 119.7
Stationeries and consumables-Schools 211 206 97.6

Residential training

GNHA has been providing residential MGML training to MGML teachers and head teachers of 
schools from their working areas. Table 9 reveals that the progress and achievement of residential 
training was well achieved. All steps of residential training were well followed.

Table 9: Status of Residential Training for the period of 2016/17 to 2018/19

Residential training /Activities Total Achievement % 
Target Achievement

MGML step 1- Orientation on MGML 111 111 100
MGML step 2- Intensive Teacher Training on MGML 80 88 110

MGML step 2- Intensive Teacher Training on MGML 
for Replaced Teachers

56 62 110.8 

MGML step 3-Reinforcing on MGML 174 174 100
MGML step 4-Reinforcing on MGML 388 329 84.8
ECED Training 59 59 100
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Cluster workshop, mentoring, and coaching to the teachers

Majority of the teachers expressed that the cluster workshop provided a very important sharing 
and learning platform. It boosted up the quality of MGML education and helped maintain 
uniformity of MGML approach in all schools. Even though it is a very effective sharing and 
learning platform and a monitoring tool/or intervention, the study found that only 63% cluster 
workshops were conducted out of the total planned for the period 2016/17-2018/19. Likewise, 
on mentoring and coaching to teachers, only 66%of the target was achieved. Recognizing the 
importance of mentoring and coaching, the achievement rate must be considered low. While 
discussing with MGML program staff for not achieving field-monitoring target, they said that the 
planned target was high as they had to perform at least one visit to each school in the cluster 
within two months. It was not possible to achieve this within a short time with limited number of 
field staff. The reason sounds very practical as it is challenging to reach all the schools of the 
cluster so revision of target could be considered.

Formation and mobilization of Mothers’ Groups

A total of 95 Mothers’ Groups were formed during the project period 2016/17- 2018/19, which 
represents one-hundred percent achievement against the project target. In some communities, 
few Mothers’ Groups existed before the project. But, with the initiation of GNHA, teachers 
of each school have either strengthened the existing group or formed a new group in the 
community. Mothers’ Groups were formed to create awareness and orient community people 
about MGML. This study showed that Mothers’ Groups are actively engaged to spread the 
message on the importance and effectiveness of MGML program. The groups normally have a 
monthly meeting to plan and discuss their progress. Many of the groups have been transformed 
into cooperative groups and have succeeded in achieving financial autonomy. This is a major 
step towards sustainability.

There were few best practices among Mothers’ Groups suggesting that they can play an 
important role in learning improvement. Many of them supported the school by observing the 
classes and being a change agent in the community. They visited the school catchment areas 
and motivated parents to enroll their children in MGML schools. Few Mothers’ Groups also 
brought fuel and supported to provide snacks in school at their own initiative. Peer education 
seems to work in the community and many parents were motivated to admit their children to 
the MGML schools. 

With more orientation and structured program, these groups could potentially be an asset for 
the project and support the municipalities to expand MGML in other schools in the future.

3.3. Findings of Class Observation

3.3.1 Demographic characteristics of students

In total 255 students (133 girls and 122 boys) attended the 13 observed MGML schools in 
grades 1-3 and grades 4-5. These students were in the age range of 5 to10years.

Similarly, 82 students (37 girls and 45 boys) attended 7Non-MGML schools in grades1-3. 
Interestingly, Non-MGML schools included students with ages 4 through 12. 
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In Nepal, the officially defined age-structure for grades 1 to 5 is 5 through 10 years. By this standard, 
students in MGML classes are within the age bracket. On the contrary, Non-MGML classes do 
have under-age and over-age students as the age-structure of students ranges from 4 to 12, 
outside the officially defined age range. 

The average number of students per MGML class is 20 and even less (number of students per 
class 12) in Non-MGML schools. It suggests that primary classes are fairly small in terms of 
student population regardless of the type, whether with MGML or without. 

3.3.2 Classroom environment and teaching-learning activities

Classroom set-up in MGML and Non-MGML schools

The key indicators of MGML classroom management were well updated in all 13 MGML classes 
observed. They had clean and safe floor, age-appropriate and face-to-face furniture for students, 
display of book corner and bookshelves, learning materials, boxes, availability of subject wise and 
grade wise learning ladder, student portfolios and record books. 

In nearly sixty percent of the observed schools, students’ community survey report, story books 
prepared by children, teacher’s resource books and materials and electronic equipment and 
musical instruments were properly demonstrated, whereas in forty percent of the observed schools 
these materials were poorly managed. Nearly fifty percent observed schools’ students have not 
used the musical instruments, particularly harmonium due to lack of skills.

Likewise, daily learning student records were being used in all 16observed MGML schools in 
Sindhupalchok, Kavre and Dolakha displayed bar diagram of student evaluation scores. The 
teachers reported to the study team about evaluation methods they used.

On the other hand, majority of the Non-MGML schools did not have the practice of displaying wall 
charts, information sheet, book corner, bookshelves, and teaching materials in the classrooms. 
The decoration of classrooms at Non-MGML schools was very poor. Only a small number of such  
schools were found displaying few wall charts related to mathematics and science. 
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Seating arrangement in MGML and Non-MGML schools

All MGML schools visited by the evaluation team had proper seating arrangements. Students 
were distributed in four groups and seated in roundtables facing each other. The study team 
noted that there was enough space for children to move around in the class. In Non-MGML 
schools, too, the classrooms had enough space for children to move around. But, the desks and 
chairs were arranged in a theatre style, which is commonly found in the community schools. 

In all MGML classrooms, students of several grades were mixed together in a planned way 
and they were placed in four different learning groups namely, fully teacher-supported, partially 
teacher-supported, self-learning  and peer-supported. Student grouping basically followed the 
MGML principles. On the contrary, this practice did not exist in the Non-MGML schools.
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Teacher/Student activities

In MGML classes, it was noted that teachers and students were engaged in a large variety of 
teaching-learning activities. The activities included: formation of  working groups of students, 
display of cards on the ceiling/wall, student engagement in playing games, teacher use of task 
cards for student activities, teacher preparation of activity for children, teacher movement around 
the class to help children, students’ filling up exercise books/work books, exhibition of materials/
works done by children in the class (charts, drawing and poems etc.), teacher handling of multiple 
tasks, teacher assessment of students’ progress and keeping individual records. Moreover, all 
students were involved in the activities. At times, teachers gave class work to students and checked 
their answers in class and students followed the learning ladder.

The teachers also assessed children’s pre-existing knowledge and narrated stories from the logo 
(bull) cards (in 5 out of 13 MGML schools). Likewise, there was no incidence of inappropriate 
response from the teachers when the children raised questions in any of the MGML schools.

The overall learning environment appeared to be joyful. The MGML classrooms were highly 
activity-oriented, with both teachers and students participating in the pre-arranged activities. A 
short description of teaching-learning activities is presented below.
Lesson delivery

All the MGML schools followed the prescribed activities while delivering lessons. Students were 
seen doing their work individually. They also participated in group discussion and group work. 
They also had the opportunity to make presentations. By and large, the students were found 
following the rules made in the classroom. Job charts were displayed and assignments were 
completed efficiently.

Following activities were observed in the MGML schools as part of classroom delivery.

• As the tasks were finished, students 
followed the ladder and learning by 
themselves and moved to collect further 
activities. The students then saved the 
completed work products in their individual 
portfolios.

• Students briefly shared about the lesson 
they went through.

• Most of the students were involved in 
teacher assignment and asked for further 
understanding. 

• Students performed their assigned work 
based on the activity card and writing 
exercise.

• Pairwise group work was  helping academically poor students to learn from others.
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•	 Most of the students were not only doing classwork and home work but also they were 
getting knowledge through their self-learning process.

•	 Teachers provided instruction to those who had missed classes. Students were 
continuously followed-up about their understanding of previous lessons. 

•	 Students demonstrated their writing and presentation skills remarkably well. e

•	 About 50% students were able to provide the information about what they had learnt in 
their current and the previous grade..

•	 Peer instruction was commonly applied and all the students benefitted from this 
experience. 

No evidence of any form of discrimination was reported based on students’ background such 
as sex, caste, religion, social and economic status. Each learner regardless of his or her 
background had equal opportunity to learn in the classroom. 

3.4. Student Achievement

The School Sector Development Program (SSDP) of Nepal, 2016-2022 considers CB-EGRA 
as one of the major assessment criteria to assess learning achievement of students in early 
grades. The  test was administered among  90 grade three  students from 13 MGML schools. 
For purpose of comparison, 67 grade three students participated in the same assessment 
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from seven Non-MGML schools. The test items covered ten different sub-tasks: known word 
identification, sentence identification, reading comprehension, vocabulary (selecting appropriate 
words), picture description, separating the joint words, dictation, poster-reading, listening (poem) 
comprehension, and calendar reading/mathematical calculations.  

Table 10: Distribution of students by type of school, grade, sex and home language

Characteristics MGML Non-MGML Total
1.Sex

Boys 41(45.5) 42(62.7) 83
Girls 49(54.4) 25(37.3) 74
2.Home language

Nepali 57(63.3) 63(94.0) 120
Others 36(36.7) 5(6.0) 41
3.District

Kavre 50(55.5) 50(74.6) 100
Sindhupalchok 17(18.8)) 13(19.4) 30
Dolakha 23(25.5) 4(6.0) 27
Total 90 67 157

The sample consisted of more girls (54.4%) from MGML schools and more boys (42.6%) from Non-
MGML schools. Students from the Non-MGML schools predominantly spoke Nepali at home (94%), 
whereas among students of MGML schools only 63% spoke Nepali. Often non-Nepali speakers 
face severe language barriers in classrooms as compared to the speakers of Nepali language. 
There was higher representation of students from Kavre district in the sample (55.5% MGML and 
74.6% Non-MGML) as compared to the other districts. 

Table 11: Sub-task wise achievement scores of the students (MGML versus Non-MGML)

Task 

No.

Sub-task areas MGML Non-MGML t-value ( 95 % CI)

Mean Std.D Mean Std. Total

Fullmarks
T 1 Known word identification 3.61 0.77 3.52 0.73 .467 (.-.329-.151) 4
T 2 Sentence identification 3.28 .974 3.17 1.08 .507 (-.425-.216) 4
T 3 Reading comprehension 3.17 1.14 2.90 1.27 .163 (-.653-.111) 4
T 4 Vocabulary (selecting

appropriate words)

1.91 1.00 1.67 .87 .121(-.542-.063) 4

T 5 Picture description, 2.23 0.97 1.73 1.02 .002 (-.818- - .185) 4
T 6 Separating the joint words 3.02 1.32 2.30 1.43 .001(-1.15- -.288) 4
T 7 Dictation 2.48 1.54 1.81 1.54 0.007 (-1.163- -.190) 4
T 8 Poster-reading 1.40 0.99 1.25 1.06 0.377  (-.472- .179) 4
T 9 Listening (poem)

Comprehension 

1.56 0.91 1.33 0.86 0.116(-.511-.056) 4

T 10 Calendar reading 2.09 1.0 1.42 1.12 <0.001(-1.01- -.329) 4
Total 24.75 21.1 40

*t Value <0.01 is considered statistically significant
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In all ten sub-tasks assessed, the average achievement scores of the MGML students were  
higher than those of the Non-MGML students.  The test of significance showed that among the 
ten sub-tasks, the differences between the two groups on  sub-task T5(picture description), 
T6(separating the joint words) and T7(dictation) were statistically significant. This suggests 
that MGML students’ performance on these three sub-tasks was significantly higher as 
compared to the non-MGML students. Calendar reading was also better among MGML students 
as compared to those from the Non-MGML schools.

Fig.2: Average achievement of MGML and Non-MGML students on CB-EGRA

Fig. 2 depicts grade 3 students’ average achievements based on CB-EGRA. The diagrams 
clearly indicate higher achievements of the MGML students on all 10 assessment 
components compared to the Non-MGML students. The highest average percentage 
is observed on known word identification (T1) (90.28% vs 88.06%) and the least 
achievement on Poster-reading (T1), which is 35 % among MGML and 31.34% 
among Non-MGML students.  However, MGML students out performed than the Non-
MGML students in all the ten components. The overall average achievement of MGML 
students is 61.9%, which is only 52.76% in Non-MGML students.

Table 12: Overall achievement scores (MGML versus Non-MGML students)

School type No. Mean Std. dev. Std. Error

Mean

t-test 

Value

95% 

Confidence 
Interval of the 

Difference (CI)
MGMLSchool 90 68.78 20.53 2.16 0.002 -16.48- -3.83
Non-MGMLSchool 67 58.62 18.90 2.31
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Similarly, the overall mean score of the MGML students is statistically higher (68.78) as compared 
to the Non-MGML students (58.62). These findings do point to the fact that students who were 
taught through the MGML pedagogy have a strong foundation of essential skills in comparison to 
other students. This foundation of early reading skills can be helpful in acquiring other higher-order 
skills.

3.5. Student Drop-out Rate and Promotion Rate

Student dropout rate: Table 13A and 13B show that the dropout rates in grades 1 to 6 in MGML 
schools show a declining trend during  2073/74 to 2074/75. On the contrary, no such 
declining trend is noted among students in the Non-MGML schools. In MGML schools, of 
all the grades the dropout rate is quite low in grade 4. The dropout rate is particularly high 
in grade 2. 

Table 13: Students’ dropout rate in MGML schools 

Grades

Year
2072/73(2017/18) 2073/74(2018/19) 2074/75(2019/20)

Drop Out Drop Out Drop Out
Boys Girls Total Boys Girls Total Boys Girls Total

1 8% 12% 19% 3% 4% 3% 16% 2% 9%
2 12% 10% 22% 7% 15% 12% 7% 3% 5%
3 7% 10% 17% 11% 12% 12% 6% 5% 5%
4 5% 0% 5% 7% 2% 4% 5% 0% 2%
5 9% 7% 17% 8% 2% 5% 0% 10% 6%
6 -7% 17% 10% 4% 3% 3% 7% 8% 8%

Likewise, dropout among girls in MGML schools declined sharply during the fiscal year 2074/75 
from that of previous fiscal years. Among the boys, however, variations were noted in the dropout 
patterns. 

The incidence of dropping out from the school is higher in Non-MGML schools as compared to 
the schools with MGML approach. Increased engagement of parents and communities in MGML 
schools and the systematic efforts of these schools to improve learning environment may have, in 
part, contributed to lower the dropout rates. This is not the case in other category of schools.  

Table 14: Student dropout rate in Non-MGML schools 
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Grades

Year
2072/73 2073/74 2074/75

Drop Out Drop Out Drop Out
Boys Girls Total Boys Girls Total Boys Girls Total

1 18% 28% 23% 11% 9% 10% 37% 20% 28%
2 5% 11% 9% 20% 10% 15% 17% 8% 13%
3 15% 10% 13% 10% 10% 10% 13% 17% 15%
4 32% -8% 12% 5% 3% 4% 27% 0% 14%
5 14% 7% 10% 22% 10% 16% 23% 13% 18%
6 27% 4% 13% 12% 6% 8% 21% 0% 10%

Figure 3 shows student dropout rates by grades from the fiscal year 2015/16 to 2017/2018). 
Figure 3: Student dropout rates over time in MGML schools by grades

The data shows that student dropout rate in grade 2 declined from 22% in 2015/16 to 5% in 
2017/2018, and from 17% both in grade 3 and grade 5 in 2015/16 to 5% and 6% in grade 3 
and grade 5 in 2017/2018 respectively.

Class promotion rate:

Table 14 shows one hundred percent promotion rates in grade 6 and almost one hundred 
percent promotion rate in grade 4 and 5 in the fiscal year 2017/18, 2018/19 and 2019/20 in 
MGML schools. On the other hand, the class promotion rate in Non-MGML schools seems lower 
in the fiscal year 2017/18 compared to previous fiscal years. By gender, grade promotion rate 
did not significantly improve in Non-MGML schools. In MGML schools, the trend of promotion 
rates is slightly lower in grade 1 and 2, except in grade 2 in the fiscal year 2016/17.
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The MOE has a policy of liberal class promotion policy. Like other schools, MLML schools follow 
this policy. When students are promoted, there is a system of follow-up and support in MGML 
schools to ensure that every student is able to complete his or her tasks or competencies of the 
previous grade. This is a particular strength of the MGML methodology, which is not practiced in 
Non-MGML schools.

Table 15: Grade promotion rate in MGML schools

Grades Promotion Rate (2072/73) Promotion Rate(2073/74) Promotion Rate(2074/75)
Boys Girls Total Boys Girls Total Boys Girls Total

1 85% 89% 87% 93% 89% 91% 89% 88% 88%
2 85% 94% 90% 100% 100% 100% 81% 97% 89%
3 98% 94% 95% 105% 105% 105% 90% 96% 94%
4 100% 100% 100% 95% 98% 97% 100% 96% 98%
5 100% 100% 100% 100% 100% 100% 97% 98% 97%
6 100% 100% 100% 100% 100% 100% 100% 100% 100%

Table 16: Grade promotion rate in schools in Non-MGML Schools

Grades Promoted Rate(2072/73) Promoted Rate(2073/74) Promoted Rate(2074/75)
 Boys Girls Total Boys Girls Total Boys Girls Total
1 82% 68% 75% 88% 91% 89% 77% 72% 74%
2 100% 96% 98% 90% 96% 94% 100% 100% 100%
3 100% 100% 100% 89% 95% 92% 100% 100% 100%
4 100% 96% 98% 90% 84% 87% 81% 95% 89%
5 95% 96% 96% 93% 100% 97% 91% 96% 94%
6 100% 92% 94% 100% 100% 100% 100% 100% 100%

Figure 4: Student’s promotion rates over time
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3.6 Effectiveness

The Multi grade Multilevel method shares many of its core strategies with an educational 
approach which is becoming popular all over the world, including Nepal. In recent years, there 
has been rapid expansion of Montessori method in urban areas of Nepal mostly in the private 
sector but increasingly it is also spreading in the public sector schools. This approach has 
attracted both educators and parents due to its emphasis on a systematic and holistic approach 
to early childhood education. The key characteristic features defining the Montessori method 
focus on individualized education, multi-aged/mixed-age classroom, child-directed classroom, 
uninterrupted work periods, use of specially designed Montessori materials, and properly 
trained teachers who are able to serve as guides/mentors to facilitate self-paced and self-
directed learning. Many of these features of the Montessori system are also the core elements 
shares of the multi grade/Multilevel method. In view of the growing popularity of Montessori 
approach, the MOEST has decided to provide Montessori training to the thousands of pre-
primary schoolteachers. In terms of costs, implement ability and the conditions that exist in 
most rural public schools of Nepal, multi grade/Multilevel approach appears to be most viable 
and effective. 

3.6.1. Training and management

Most of the head teachers informed that they had received 3 days’ basic level orientation 
before starting MGML class. Of the total 13 schools visited, one head teacher had received 10 
days’ basic level MGML course and one teacher had received MGML teacher’s certificate after 
completion of 30 days’ training. Among the schools visited, there were only two head-teachers 
directly involved in MGML teaching whereas other head-teachers were not. 
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Likewise, the study found that the majority of focal teachers received 30 days of training, including 
5 days of cluster workshop meeting. However, few teachers have not received the certificates they 
did not attend the cluster workshop meeting. Most of the schools had at least two teachers who 
were trained and engaged in running the MGML classes.

In terms of origin of teachers, majority of the focal teachers were local; however, in a few schools 
teachers came from outside the village. It is likely that the schools with non-local teachers might 
face teacher turnover in future as these teachers might seek transfer elsewhere. 

The students’ first language was Nepali in 11 out of 13 schools, and two schools used Tamang 
language. The MGML teaching materials are based on national curriculum with MGML’s different 
innovative teaching materials. Few schools were following both MGML materials and textbooks 
prescribed by the national curriculum. Most of the MGML teachers and head teachers expressed 
that they did not have specific curriculum but they have to make sometimes when they found blank 
card while using the learning ladder. Similarly, the majority of teachers said that they conducted 
extra-curricular activities such as quiz contests, singing, dancing, plantation, skill transformation, 
and community visits. They highlighted that such extra activities were directly supporting to make 
students active and help them learn more effectively. 

Being a MGML teacher is a challenging task demanding time and efforts on the part of teachers. 
Most of the teachers said that there were initial difficulties in fulfilling the demands of MGML 
teaching, but over time teachers are used to it. For instance, when interviewed, MGML teachers 
mentioned that initial difficulties are over now and they  are at present used to preparing and using 
MGML materials. In some schools, teachers had to be  fully engaged in the class throughout the 
whole  day due to teacher shortage. They were engaged in preparing teaching materials even in 
the evening time or during holidays. Teachers prepared cards, job charts, students’  job description 
and checklist, etc. Often teachers made use of local materials such as beans, stones, papers and 
cards. 

At times, teachers without any MGML training also facilitated the classes and cooperated in the 
preparation of MGML materials. However, this involvement enabled them to learn the practical 
aspects of MGML pedagogy. In such schools, the head teachers and MGML teachers who were 
involved in MGML classes without training demanded for MGML training.

When asked to state the reasons for choosing to adopt the MGML in their schools, the headteachers, 
focal teachers, and SMC members frequently mentioned the following: 

•	 Ensuring  the quality of education and making  student learning sustainable;

•	 Motivated by self-practice;

•	 Encouraged as it is more child-friendly;

•	 Encouraged to make teachers active, innovative, up-to-date and creative to improve 
teaching practice;

•	 MGML provided a practical option due to decreasing number of students and teachers.
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3.6.2. Monitoring of MGML 
grades

Monitoring is essential for effective 
implementation of the MGML 
pedagogy. Through regular 
monitoring of MGML classes, it 
is possible to detect teachers’ 
difficulties and their strengths and 
ensure targeted feedback and 
support for improvement. For this 
purpose, GNHA has developed 
a system of monitoring that 
includes classroom checklists. 
The checklists cover physical 
management of the classroom, 

teaching-learning processes, educational and social development of students, and teachers’ 
effectiveness. Many actors are involved in the monitoring of  MGML classes such as head 
teachers, District Education Coordination Office, Education focal person of education section of  
Municipality/Gaunpalika, GNHA staff, School Management Committee, Mother group members 
and Child Club ward office. Regarding the effectiveness of monitoring, majority of teachers 
said that the monitoring by GNHA staff was very effective and supportive as they provide 
appropriate feedback and suggestions and observe the classroom intensively. However, few 
head teachers emphasized the need for regularity of monitoring and constructive feedback for 
further development of the MGML approaches. 

3.6.3. Evaluation of learning

MGML teachers use different evaluation techniques and methodologies to assess student 
learning. Among the MGML schools and classrooms visited, teachers reported that they use 
written tests daily and periodically and use the Common Minimum Days (CMD) evaluation tool 
with bar diagram, peer learning exercise, and external examination. 

The CMD serves as a unit plan and helps teachers initiate and finish the learning activities at 
the right time. With CMD, learning speed of the learner can also be determined. It also helps 
the teacher identify and support the slow learner, to find the weightage of learning activities 
and re-design the MGML materials. The teachers said that most of the MGML students are 
more active, creative, and presentable as compared to the other students. After completion 
of each milestone, the students fill their milestone and progress in bar diagram as part of 
self-evaluation. The study found that it was very effectively done in Sindhupalchok and Kavre 
districts. That was not observed in the schools visited in Dolakha district.

3.6.4. Context and practice of  MGML

The evaluation examined the effectiveness MGML strategies in facilitating teaching and 
learning. In so doing, the teachers were asked to assess the extent to which the suggested 
strategies were effective for the said purpose. As shown in Table 15, almost all the MGML 
teachers rated the various strategies as being very effective. These, in particular, include 
giving timely feedback to students; grouping students according to their abilities; encouraging 
students to participate; following the learning ladder; involving students to use workbook and 
promoting group work and collaboration among students. 
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Among the ten strategies, three strategies that relate to the use of locally available materials, 
involvement of upper-grade students to teach lower-graders, and fast-learners supporting slow-
learners did not receive as much support from the respondents. Some respondents rated these 
three as moderately effective or slightly effective. Attention should be directed towards strengthening 
the strategies that are not used adequately. 

Table 17: Teacher’s practice on MGML (n=10)

 SN Instructional Strategies Very 
Effective

Moderately 
Effective

Slightly 
Effective

Ineffective

a Grouping students according to 
their abilities/learning groups

9  1  

b Encouraging students to partici-
pate in class activities

9 1   

c Using locally available materials 
as teaching aids

7 2 1  

d Promoting group work and col-
laboration among students

8 2   

e Engaging upper grade students 
to support lower grade students

5 3 2  

f Involving faster learners to help 
slow learners

6 3  1

g Following learning ladder 9  1  
h Giving timely feedback to stu-

dents
10    

i Involving students to use work-
book

8 2   

3.6.5 MGML teaching and teachers’ outlook

The study examined teachers’ viewpoints on the various aspects of MGML pedagogy by asking 
them to express their agreement or disagreement on a number of statements. 

Eight out of ten (80%) MGML teachers expressed their strong agreement for two statements: “multi 
grade multilevel students are more motivated in learning” and “involvement of Mothers’ Groups 
helps in making   learning/teaching  effective”. Likewise, the other two statements “students learn 
better in multi grade learning than in mono-grade teaching” and “assessment is easier in multi 
grade teaching approach” were supported by 60% MGML teachers each. 

Four of the statements recorded ‘strong agreement’ or ‘agreement’ from all the respondents. These 
are: “multi grade multilevel is more activity-based than mono-grade approach”, “teachers can pay 
attention to every student in multi grade multilevel teaching”, “teaching and learning materials  are 
adequately available for multi grade teaching,” and “parents like multi grade multilevel teaching 
approach”.

In addition, 50% MGML teachers supported the view that “teaching is easier through  multi grade 
multilevel approach” and “working conditions in schools/MGML classes are satisfactory”. This is an 
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interesting observation in that only half of the respondents find multi grade Multilevel teaching 
easier than the monograde teaching. The observation on the working conditions shows that 
half of the MGML school classrooms do not have satisfactory working conditions.  

On the question of cost, 40% of the respondents (disagree and strongly disagree combined 
together) did not agree with the statement “multi grade teaching is less expensive for the 
community to organize.” This is suggestive of the fact that these teachers are concerned about 

the cost involved in multi grade teaching. Course completion is often an issue when one teacher 
has to handle many grades, especially when teacher shortage is acute. On this question, for 
40% of the respondents course completion was not an issue, whereas most others felt that it 
was an issue. 

All in all, most teachers have positive views about MGML and they are supportive of the benefits 
of this pedagogy. However, applying this pedagogy is not without challenges in terms of the 
costs, difficulty involved, working conditions of schools and timely completion of the school 
syllabus.

Head teachers’ views, too, are not very different from that of teachers. The statements that 
“students learn better in multi grade multilevel  teaching than the mono-grades;” ‘”multi grade 
multilevel is more activity-based than mono-grade approach” and “multi grade multilevel 
students are more motivated in learning” was supported by a large majority of head teachers 
(90% each).

Similarly, 75% head teachers strongly agreed to the two other statements “teachers can pay 

“After applying MGML approach in our school, we found noted many changes in quality education, 
especially in grade 1-3 and grade 4-5. Last year, 2 students of boarding schools were enrolled in our 
school and they are well performing in their class through MGML approach. However, there is still 
need to be focused to enahce the awareness level of parents and community towards MGML teaching 
methodology. Some parents said that our children are still in same grade and not upgraded. As such, 
we see it as a prirority to sensitize the people of community and mother group members to change their 
perceptions and attitudes towards MGML grades.”
Mr. Surendra Shrestha, Head Teacher, Tripurasundari basic School, Bhimeshwor Municpali-
ty, Dolakha

“Mother group members found changes in their children’s education through MGML teaching learn-
ing method. They openly expressed that the learning habit of children has changed and they are now 
being active and doing homework promptly and their concentration towards study has increased. In 
addition, their quality of education has changed as their achievement level has improved substantially 
than before. Similalry, the regularity of students has increased in MGML Grade as students are more 
enthusiastic nowadays. 
After applying MGML, students’ habit has changed like they change and wear their dress by them-

selves  and do their homework with interest and their handwriting has also improved. In MGML, 
all level students have got a  chance to learn in their own pace. There has been improvement in the 
learning environment. 
Mother Group Members, Tripurasundari Basic School, Dolakha
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attention to every student in MGML ”  and “assessment is easier in MGML teaching approach”. 
Some 25% head teachers expressed their disagreement on the statement “multi grade teaching 
is less expensive for community to organize”. This means that they are concerned about the costs 
involved in MGML. 

3.6.6 Effectiveness of MGML
The teachers and SMC members said that the MGML teaching methods are very effective in 
terms of creating active learning environments, preparing efficient teachers, engaging students 
in active learning, creating competitive learning environment, making students pro-active 
in leadership and openness, motivating both teachers and students to make them active, 
decreasing absenteeism of students, imparting practical knowledge among students and 
enhancing student learning. 
Similarly, they highlighted that the students from MGML are being more competitive than other 
students and showing good performance in the upper grades. The teachers said that the 
students are fully engaged in their study. The direct merit of this method is the mechanism of 
regular feedback to teachers and students.
Some headteachers and focal teachers emphasized that MGML teachers need to be provided 
with incentives as they need to spend more time for preparation of MGML classes as compared 
to Non-MGML teachers. They highlighted that the provision of additional incentives will motivate 
them to deliver quality MGML classes continuously.

The majority of head teachers and focal teachers expressed the view  that MGML process is 
practical and effective as a teaching method. It helps to make students active and create a self-
learning environment. 

Most teachers in the course of discussion highlighted that classroom set-up, its decoration and the 
process of teaching methodology with practical MGML materials are the key enabling factors for 

“The students who were upgraded from MGML grade said that the high discipline was maintained in 
MGML class and teachers made us follow the classroom rules and regulations, respect/support each oth-
er  and  support in  peer learning process. The morning peace wish and news sharing session and multi-
ple extra activities made us active, energetic, and creative. Now, we are missing such events in our higher 
grades not having MGML set up.”

FGD participants: Students of Grade 6, 7 & 8, Tripurashundari Basic School, Dolakha

“The Mayor has fairly good understanding of MGML method. He emphasized that it should be applied 
to every school. He thought it is feasible as local educational materials could be used to enhance the 
current (Traditional) teaching method. Sustainability in demand side is possible because the learning is 
all practical based and student centered learning method. The mayor stated, ”the beauty of MGML is 
sustainable teaching and learning method so it should be adopting and expand in other school as well”. 
Further, he committed that he will lay a multi year plan to expand MGML into other schools and his 
Palika will be taking this plan further to cover whole Palika.”
Mayor, Mr. Dambar Bahadur Aryal,  Melamchi Municipality, Sindhupalchok
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self-learning. Majority of the MGML teachers were satisfied with MGML teaching methodology 
even though they needed to spare extra time for class preparation. The teachers also expressed 
that if they are transferred Non-MGML school, they will continue to apply  MGML teaching. 
They expressed a strong commitment towards this method and recommended that it should be 
applied to all the public schools of Nepal.

Majority of teachers said, “We are happy to apply MGML in our school and there are  visible 
changes in our students after applying this method. So, I strongly recommend this method and 
suggest for applying it in all the basic level community schools of Nepal”.
The study found that the MGML students appear very active, energectic, engaged and self-
motivated towards their study. On the other hand, the majority of students of Non-MGML 
schools were passive in their study and did not show self-learning attitude. There were few 
students from Non-MGML schools who were outstanding in their class. They always gave 
priority to learning and were focused in classroom, but the large majority of students were 
poor in learning and did not focus on learning. It indicates that MGML approach can address 
such issues and can help make students more active in the class.

3.6.7 Partnership and 
coordination

The importance and 
relevance of MGML is 
well documented in the 
literature. However, it is 
important that local people 
and local governments 
give importance to this 
approach and show 
willingness to adopt it. This 
method is well adopted by 
the Federal Government 
and strategically planned 
under the School Sector  
Development Plan (SSDP). 
Nepal has embraced three 
tiers of government in the 
changed political context. 
Local governments have 
the overall mandate of managing school level education. Given their role in the delivery of 
basic education, it is important that education reform plans and programs are accepted by 
the local governments. In order to  understand the degree of acceptance and adoptability by 
local government,  the evaluation team interviewed few elected members of the community 
(Mayor, Deputy Mayors). Key informant interviews were administered to the community leaders 
giving them ample  time to explain their understanding. Moreover; enough probing was done to 
scrutinize the acceptance in respected Palikas/municipalities.

Mayor Aryal of Melamchi, Sindhupalchok perceived many benefits of MGML method, mainly it 
being a practical learning method. Unlike traditional methods, it places students at the center of 
learning, and teaching methodology is carved according to the students. It is very common in 
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Melamchi area that teachers treat all the students equally with no discrimination whatsoever. It 
is well accepted that the students differ in their backgrounds and abilities, but the school makes 
an effort to create equitable learning opportunities to ensure that each child has mastered the 
given curriculum. 

The Mayor highlighted that 
the MGML project has given 
an insight that it is possible to 
have multi-level teaching in a 
class just that teachers need 
to be well trained and able to 
handle multiple minds and 
multiple ideas at the same 
time. Somehow it is easier and 
motivating for the teachers that 
they can see different results in 
the same grade but all unique 
and excellent on their own. It 
is evident from the teachers’ 
past experience that despite 
their hard work and efforts, 
student results were often 
disappointing. The teachers 
now feel that with the use of 
MGML method, they are getting 

encouraging results. Students are motivated to learn and produce good results. Through the 
self-testing administered by students themselves, they find out their strengths and key areas 
for improvement. Once these areas are identified, teacher’s role is focused to those areas that 
require improvement. This helps the students to thrive their leadership capacity and to build 
trust on what they are doing. It  not only improves their academic results but also encourages 
them to develop dignity and respect towards themselves and others as they realize that they are 
different and unique to each other. 

Perceptions and views of Deputy Mayor, Ms. Krishna Maya Budhathoki, Jiri Munipality, and 
Education Department Chief, Mr. Chiranjivi Poudel, Jiri Municipality:

Even within the same Municipality Non-MGML schools have high student dropout and 
absenteeism rates as compared to the MGML schools. One Deputy Mayor stated that she has 
seen difference in the satisfaction of teachers in these two types of schools. The students are 
more regular and self-motivated in MGML implemented schools. It is also common that students 
do not attend the full day in Non-MGML schools, but the attendance of MGML students is highly 
regular, and students take charge of their own learning. 

Mr. Chirnajivi Poudel, Education Chief of Jiri Munipality, said that initially two schools running 
in backward communities were chosen for implementing the MGML approach. As it was found 
to be effective for practical teaching, a decision was taken to replicate it to  other schools as 
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well. Now ten schools are following the MGML modality in Jiri Municipality. MGML is a promising  
methodology to provide quality education in schools where the number of students and teachers 
is low. 

One of the best practices of the project was that it was implemented in good coordination with 
local stakeholders. The implementers have always made  the local leaders feel that it was their 
own program, not something implemented from outside. The  project staff’s role was only to 
facilitate the implementation of the program. 

Not only the community leaders but also the education focal person of the municipality has taken 
ownership of the MGML implementation. The focal person is involved in carrying out regular 
monitoring of the program. The plan now is to expand MGML to  other schools with the support 
of local government. The project is supporting to improve the infrastructure in many schools to 
make learning more conducive to students. They are also trying to improve the human resource 
capacity of schools. The selection of headteacher of the school has become more competitive 
at the MGML schools.

Moreover, the project seems to be well understood by the parents. In Melamchi, the MGML 
was initially implemented in a marginalized community  with poor hygiene and sanitation status. 
Alcohol use was high in the community. Whenever parent-teacher meetings were organized, no 
male parents showed up. Only some female parents attended the meetings. There is increasing 
parental interest in the school. Now the parents can see the difference in their children and they 
try to keep their children neat and clean.

Besides all these strengths, there are few things that the project could do to bring about  better 
impact in the community. Ownership by the local government varies in different Municipalities. 
Few Municipalities have low ownership of the program. The MGML schools have trained human 
resources but they are inadequate. The turnover of staff is high so the project is struggling 
to keep the positions of trained teachers fulfilled. Even when the teachers are trained, not all 
the head teachers are trained enough to handle the MGML program. To achieve the program 
sustainability, more teachers and head teachers need to be trained.  

Education focal person of Barabise, Ms. Kalpana Ghimire, said that ‘MGML is our program and 
we are prepared to take ownership of it.’ She expressed her commitment to allocate government 
budget. They have been supporting Rs 50000annuallyto each MGML school. It is relevant in 
the context of mountainous and hilly region as there are few students in each grade and it is 
challenging to provide teachers in every subject in each grade. MGML helps to integrate learning 
of students and manage the time of teachers. Eventually the Palika has a plan to expand the 
MGML in rest of the schools. Ms Ghimire has been advocating with schools and the Palika to 
expand the MGML program. Despite the good result of  MGML approach, some  guardians 
expect their children to learn English the way children attending private boarding schools do. 
As per government policy, public schools use Nepali language both as a subject and medium 
of instruction. Parental aspiration to give English education to their children is a challenge to 
the project; however, this is not the main aim of the project. Nevertheless, people’s elected 
representatives like Kalpana Ghimire are advocating for the expansion of the project. She thinks 
that it would be better that the implementing partner GNHA and the Palika and local schools 
collaborate to adopt MGML in more schools.
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3.6.8 Cost analysis of the project activities

The study found that the project incurred various costs to undertake a number of key activities 
of the MGML program. Table 16 shows that the total MGML training cost per school was Rs. 
279,166.67. Of which, the cost per teacher was Rs.134,372.22 and the cost per day per teacher 
was Rs. 18,657.41.
Table 18: Cost of MGML training

SN MGML Training Per School 
(Nrs.)

Total Cost per 
teacher (Nrs.)

Per day/Per 
teacher (Nrs.)

1 3 Days’  Orientation on
MGML for School Stakeholders

31,266.67 10,422.22 3,474.07

 2 Total  Total of Teacher Training for Grade 
1-3

112,000.00 56,000.00 5,600.00

 3 Total of Teacher Training for Grade 4-5 112,000.00 56,000.00 5,600.00
4 3 Days’  1st Reinforcement Training for 

MGML Teachers (Grade 1-5)
23,900.00 11,950.00 3,983.33

Grand Total 279,166.67 134,372.22 18,657.41

Table 19 shows that the total cost for a TLM set for grades 1-3 and for  grades 4-5 was Ns. 40,000. 
This one was one-time support. Similarly, the cost for MGML students’  workbook was Rs. 300 per 
set per year.

Table 19: Cost of MGML TLM and Student’s Workbook
S.N. Particulars QTY. Rate Rs Total Rs Remarks

MGML TLM( One time Support)

1 TLM Set 1-3 1 24000 24000 Onetime Support
2 TLM Set 4-5 1 16000 16000

Total 40000
MGML Student’s Workbook

1 MGML workbook 1 300 300 Per year

Table 20 shows that the cost of cluster workshop per school per year was Rs. 10,800 and per 
teacher per year was Rs. 900. The total cost of cluster workshop per year was Rs. 129,600.

Table 20: Cost of Cluster Workshop

Cluster Workshops 
(6 workshops per year)

Total Amount/
Year(Nrs.)

Per school/
year(Nrs.)

Per teacher/
Cluster(Nrs.)

24 teachers x 500 ( transportation 
and day snacks)

72,000.00 10,800.00 900.00

Staff travel cost (GNHA staff travel 
cost for workshop facilitation)

18,000.00

Education representative 9,600.00
Stationeries 30,000.00
Cost of cluster meeting 129,600.00 10,800.00 900.00
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Table 21 shows that the total cost for one classroom set-up was Rs. 110,600 and equipment 
support was Rs. 60,700. Into total, the total cost for classroom set-up including equipment 
support was Rs. 171,300.

Table 21: Cost of classroom set-up and equipment support
SN Activities Amount for one 

classroom(Nrs.)
1 MGML classroom set-up 110,600
2 Equipment for a MGML class 60,700

Total : 171,300

Table 20 reveals the ratio of cost sharing plan of GNHA and Municipalities. In total, 40% of the 
cost was shared by Municipalities and the remaining60% was absorbed  by GNHA for the four 
fiscal years(2076/77, 2077/78, 2078/79 and 2079/80). 

Table 22: Current and Upcoming Cost Sharing Details of GNHA and Municipalities   
Fiscal Year GNHA (In Nrs) R/M (In Nrs) Total (In Nrs)

Year 2076/077        2,600,000.00      2,135,600.00       4,735,600.00 

Year 2077/078        2,802,700.00      1,928,400.00       4,731,100.00 

Year 2078/079        1,301,700.00         784,800.00       2,086,500.00 

Year 2079/080            603,750.00         123,100.00          726,850.00 

 Total        7,308,150.00      4,971,900.00     12,280,050.00 

Over the years, costs show a declining trend. The costs can be higher during the initial years 
but once the basic groundwork has been done in terms of human resource development and 
infrastructure building, it can lower substantially. 

In the absence of financial data, cost effectiveness of the project cannot be compared with similar 
initiatives in the country. Nor there is data to compare the initiative with the regional or global 
initiatives. A World Bank study (2009) that examine the multi grade teaching in three countries 
of Sub-Saharan Africa (Uganda, Senegal and the Gambia) concluded that multi grade schools 
offer a cost-effective solution. According to the study, when dealing with small populations, multi 
grade schools offer obvious efficiency gains, requiring fewer teachers and classrooms than the 
provision of a full cycle school. But, the study cautions that multi grade schools are unlikely 
to be as efficient as regular monograde schools because of small class sizes, low PTRs and 
increased costs of teaching materials. 

One way to assess the cost effectiveness of an initiative is to examine whether or not the project 
objectives have been achieved. As this evaluation has shown, the project has been largely 
successful in terms of enhancing teacher capacity, improving learning infrastructure in project 
schools and increasing learning outcomes of students. The project’s success is also noted in 
the increased grade promotion and transition and decreasing trend of student dropouts in the 
project-assisted schools. The fact that the project has been able to demonstrate its objectives, 
the investments that the project has made have been effectively utilized. 

The project works in partnership with the Federal Ministry of Education and local governments, 
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including a number of community organizations. Cost sharing arrangements will go a long way in 
sustaining the gains of the project.

3.7 Efficiency

The project has developed a cadre of trained MGML teachers providing standard training package 
at community level. GNHA has established a training center based on national guidelines and 
the trainings are delivered with strong coordination and participation of CEHRDP and local 
governments. The level of participation and support from the local governments seems very 
effective and supportive in all MGML working areas. The local government and GNHA have strong 
presence and financial support for the establishment and operation of MGML classes. 

The study revealed that trained MGML teachers have strong willingness, commitments  and positive 
thoughts to work as a MGML teacher and they are performing their tasks with due diligence. They 
expressed that this methodology has changed the learning quality of students and developed their 
confidence and self-learning habit.

They claimed that students learn different aspects of life in school. Unlike traditional pedagogy, 
it is a student-centered learning method, where each student is treated as a champion and the 
teachers just help the students to be the best of themselves. 

The MGML offers a good value for money. In comparison to the physical and human resources 
invested in MGML, it not only produces creative students but also makes them responsible 
citizens. The investment is very efficient as the outcome and impact of MGML pedagogy will not 
only bring result in a year or so but it will help improve the quality of education in the future. It offers 
an alternative model for schools stretched in terms of number of students, teachers and other 
resources.

3.8 Relevance

The project is complementary to the ongoing education initiatives of local governments, including 
the Government of Nepal’s (GoN) School Sector Development Plan 2016-2023. The project is 
particularly targeted to primary school children and needy schools, where teacher shortage and 
declining student enrollment contribute to irregular teaching learning and poor quality of learning. 
The project has made some remarkable impacts to date. For example, there has been notable 
increase in school attendance of the targeted children. Schools are able to deliver child-friendly 
quality education. The initiation of local governments and local schoolteachers for the operation of 
MGML classes has visible impact for its sustainability. This is an indicator of the project’s community 
capacity building effort having a bearing on sustainability. However, evaluation team found that 
the project needs to give increased focus on outreach interventions to sensitize and make the 
community people aware, especially the parents, about the importance of MGML methods and 
their practices. 

The MGML program directly contributes to the Sustainable Development Goal 4: “ensure inclusive 
and equitable quality education and promote lifelong learning opportunities for all.” And, it 
is supporting to Target 4.1 which aims to “ensure that all girls and boys complete free, equitable 
and quality primary and secondary education leading to relevant and effective learning outcomes” 
By 2030. 

GNHA has established a training center that provides MGML training to teachers. This is relevant 
to produce the trained teachers who meet the norms and guidelines of the Government of Nepal. 
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MGML program of GNHA follows the national curriculum and uses the same materials developed 
by Curriculum Development Centre of MOE. 

3.9 Gaps and Challenges

While the program has made significant achievements, it is facing its own challenges that 
require attention. Through the discussions with the head teachers, teachers, SMC members, 
project staff and other stakeholders, this study has documented a number of challenges. These 
are listed below:

•	 Effective implementation of MGML pedagogy calls for adequate resources. Those 
involved indicated that they are short of education materials in adequate quantity, 
which is mainly due to limited financial resources.

•	 Small rural schools in Nepal face severe teacher shortage. Inadequate supply of 
MGML teachers to conduct MGML classes continues to be a challenge. GNHA can 
draw government’s attention for policy reform on teachers. 

•	 Many teachers who were interviewed admitted that this method requires extra efforts 
on the part of teachers. Lack of incentive can be demotivating to the teachers. 

•	 Poor understanding of parents and community members about the MGML concept 
and its benefits can be a  challenge. There was difficulty in properly orienting parents 
and community members. It was strongly felt that more outreach interventions are 
needed to orient parents and community members about the concept and benefits of 
MGML teaching method. 

•	 Frequent transfer of teachers and unavailability of trained MGML teachers posed a 
serious challenge to give continuity to MGML classes. 

•	 Due to high demand for instruction in English medium, especially among parents 
and Bhimsewhor municopality officials, schools are inclined to apply English medium. 
Schools are using cards printed in Nepali especially in social studies, Nepali, and 
mathematics subjects. With the materials prepared for Nepali medium, it is  not 
possible to teach the students in English medium.

•	 Teachers need sufficient time to prepare teaching materials. With limited resources, 
training and time, teachers find it difficult to prepare materials.

•	 Owing to limited trained human resources, MGML teachers cannot leave the school 
and enjoy their personal leave. If, for some reason, they have to take leave, schools 
cannot continue  MGML classes. If a MGML classis run by untrained teachers for 
a long time, it can raise serious concern on the  quality of education. So, sufficient 
trained MGML teachers should be provided in all MGML schools. 

•	 If head teachers are not serious about applying MGML methods, MGML can have a 
questionable existence. The role of school management is critical in ensuring effective 
implementation of MGML. 

•	 The study noted some coordination gap between head teachers and focal MGML 
teachers. Coordination between GNHA staff members and local governments should 
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also be enhanced. 

•	 Even though all MGML schools have made equal efforts to implement MGML 
interventions, there are however differences in the observed quality of MGML approach 
across different grades. Two of the schools observed were found to be weak in terms of 
teaching methods and applying MGML materials. 

•	 The project partners’ staff capacity is not uniform in all districts and not sufficient for 
quality monitoring and achieving the project’s target of field monitoring.

3.10  Key Factors Contributing to the Success of the Project 

•	 Strong involvement of stakeholders in planning, implementation and monitoring brings 
positive results. Local stakeholders were found providing strong support for MGML 
classes. They have planned to extend the implementation of the program to other 
schools and maintain the quality, too.

•	 Frequent monitoring by project staff can help resolve implementation issues. Timely 
feedback and support provided to teachers and head teachers helps improve the quality 
of teaching. 

•	 MGML has helped prevent the children’s incidence of dropping out of schools, irregular 
school attendance and absenteeism. It has helped increase student enrollment. Schools 
that have implemented MGML education have experienced dramatic increase in student 
attendance. 

•	 Local MGML teachers are the key pillars of MGML pedagogy. The sustainability of 
MGML program will depend on the capacity of human resources.

•	 Cluster workshops among teachers are incredibly great learning and sharing platforms to 
make better delivery of MGML. Most teachers in rural contexts work in isolated contexts. 
Opportunities to meet, share and learn from the peers are important for teacher’s 
continuous learning and improvement. One of the best practices of the project, the 
notion of cluster workshop should be expanded and can be replicated to other parts.  

•	 Mothers’ Groups have played a critical role in mobilizing parents and local communities 
and bring about educational awareness. One of the best practices of the project is to 
encourage the use of Mothers’ Groups in school development. The idea of forming and 
strengthening Mothers’ Groups can potentially be replicated to other parts of the country.   

3.11 GNHA activities with potentials for replication across the national education system

GNHA has developed an innovative approach to operationalizing MGML methodology in the rural 
educational context of Nepal where schools have fewer students of varying grades, teacher supply 
is often poor and educational materials are largely unavailable. Any development project should 
not only focus on innovating a new approach (technique, method, material) but also on learning 
and scaling up. It will be necessary to define the scope and operational modality of the replication 
process. In terms of scope, successful activities can be replicated nationwide across the rural 
schools of Nepal or within a province (Pradesh), district or cluster of schools within a geographic 
zone. For large scale replication or scaling up, it will be essential to establish partnership with 
the government (national, provincial or local), other donors, NGOs or the private sector. It is also 
necessary to consider realistically the time horizon over which the scaling process needs to extend 
in order to achieve the desired result.
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A proper dissemination strategy of this evaluation’s findings would be needed in order to 
systematically inform the various partners. The dissemination can take at different levels: 
project-wide through sharing of evaluation results with local stakeholders and at the national 
level to inform the key national education stakeholders, especially the Ministry of Education and 
its constituent bodies at the federal level that have mandate over curriculum, textbooks, teacher 
training, education policy formulation. 

Among the several activities/initiatives that have potential for widespread replication include the 
following: 

	MGML pedagogy that includes teaching learning activities, classroom set-up 
arrangements, educational materials, comprehensive system of student evaluation and 
feedback provision, etc.

	System of teacher development, supervision and support through which teachers 
enhance their capacity

	Use of mother’s groups in local education development and in school management
	Improved governance which includes social audit, transparency, collaboration, result-

orientation and accountability 
	Partnership with local and national governments and cost sharing arrangements

3.12 Sustainability

a. Current measures 

•	 Evaluation findings suggest that the collaboration among the project partners, schools and 
local government has ensured program sustainability.  Each entity has  made significant 
contribution to the implementation of MGML interventions at the community level. This 
collaboration among the several entities needs to be strengthened to sustain the gains 
of the program. 

•	 The project was designed and implemented after signing a formal MoU between local 
governments, schools and central authorities. The MOE and its constituent bodies take 
keen interest in the program and they are providing regular monitoring. 

•	 The cost sharing arrangements made by the project is one of the key successes of 
this program towards sustainability. Local governments provide a matching fund of Rs. 
50,000 to almost all the MGML schools. GNHA covers the remaining management cost. 
Local governments also cover the regular operation cost. 

•	 The project has planned to work in a school for at least three years. It has yet to work out 
an exit plan, which is essential to ensure sustainability of interventions.

•	 The outreach and community level interventions implemented at the initiation of local 
governments and with the technical support of GNHA and other related organizations 
provides an effective, adoptable and sustainable approach.

•	 The project has been providing MGML training to almost all local teachers. For any 
meaningful educational change, it is important that every teacher is supported and goes 
through the training. Unless the entire stock of teachers changes its practice, it will not 
be possible to ensure project sustainability. The fact that the project benefitted the local 
community as a whole, there is further impetus for sustaining the project gains. 



52 Final Evaluation of MGML Program

•	 The financial support provided by the project for furniture, equipment and necessary MGML 
materials help make schools better equipped and it sustains the MGML classes.

•	 Social audit conducted by GNHA with the participation of beneficiaries, stakeholders 
and local governments has helped enhance accountability and  transparency of MGML 
program. All financial transactions are shared with the stakeholders with the presence 
of local governments. Program accountability and transparency contribute to sustain the 
project achievements. 

b. Possible measures

•	 Institutionalization and sustainability are critical elements for any externally funded program 
as it is expected that the effectiveness of the initiatives continue beyond the life of the 
program. A number of measures are suggested for consideration by the GNHA management 
to ensure the institutionalization and sustainability of the program:

•	 It is important that authorities at the federal level where educational policies and programmes 
are formulated have embraced the successful elements of the project. Political support 
and commitment from the highest level of educational administration should be mobilized 
through increased advocacy, dissemination, networking, collaboration and partnership. The 
alignment between the project’s goals and national education priorities can play a key role 
in bringing the actors together. 

•	 A policy response from the government that supports the nationwide adoption of multi grade 
multilevel methodology is a key factor to achieve sustainability. Where required, GNHA 
should consider providing technical support towards the development of supportive national 
and local policies. Capacity enhancement of policymakers in relation to MGML pedagogy 
can be supported through their participation in national and international workshops, 
seminars; study tours and visits, 

•	 Sustainability and institutionalization can be understood in terms of capacity building, which 
requires that there is technical expertise on MGML amongst the teachers, trainers, teacher 
educators, curriculum experts and related education personnel at all levels. It also requires 
that there are sufficient technical resources in terms of teacher guides, supplementary 
readers, etc. It is recommended that a national resource center on MGML be established at the 
central level consisting of designated experts who lead, coordinate and support the process 
of producing required human resources and educational materials. Such a resource center 
can be housed within existing national institution and it does not have to be a separate 
institution. The resource center should establish institutional networking with regional 
and international institutions that are devoted to rural education, multi grade education, 
Montessori-based learning, etc. One key aspect of sustainability is financial sustainability. 
Rural schools will need financial allocation to procure learning materials and provide teacher 
incentives. In many countries, teachers working in multi grade schools are provided with 
additional allowance. For example, Cambodia and Laos pay hardship allowance to multi 
grade teachers. Both national and local governments should be encouraged to set aside 
special funds to support rural schools. One sustainable solution would be to establish rural 
education fund in each municipality with funds from different sources.

•	 Independent research studies should be commissioned to generate new and more 
knowledge about multi grade pedagogy in Nepal. Much of the existing knowledge about 
multi grade multilevel pedagogy comes from outside the country. Many questions that relate 
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to teacher preparation on multi grade multilevel teaching, teachers’ and parental attitudes 
towards multi grade pedagogy, financing of multi grade multilevel schools, teacher supply 
in small multi grade schools, management of small schools, community involvement, 
student learning in multi grade multilevel schools have not been properly investigated in 
the Nepalese context. GNHA in partnership with a number of other organizations can set 
up small research grants to encourage researchers in knowledge production. 

•	 Education journalists should be encouraged to visit multi grade schools and prepare 
stories about the condition of such schools to create awareness and provide pressure 
for reform. Short write-ups, articles and essays published in national newspapers can 
be powerful in generating public interest. Unless such schools become a national reform 
agenda, their condition cannot be improved. 

•	 A national association of multi grade multilevel  schools should be established by bringing 
all the small, multi grade multilevel  schools within a network. Once such network is 
established, can function as a powerful advocacy group. 
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CHAPTER IV: CONCLUSIONS AND RECOMMENDATIONS

4.1. Conclusions

The stakeholders perceive that the MGML pedagogy, which is being implemented by GNHA in four 
districts, namely Dhading, Kavre, Sindhupalchok and Dolakha, appears as an effective method 
of teaching-learning. The evaluation team observed that in the MGML classes pupils who are at 
same level sit together and learn in different learning groups at their own pace. These classes were 
provided with self-learning materials,  which were almost non-existent in the Non-MGML schools.

The study found that grade promotion rates in both MGML(84% to 100% in basic grades) and Non-
MGML schools(74% to 100% in basic grades) are almost similar. Both categories of schools provide 
equal opportunity for grade promotion, which has to do mostly with the liberal promotion policy 
of the government. The policy discourages grade repetition or failure in early grades. However, 
the difference between the two is that MGML classes provide the opportunity for students to learn 
any missed competencies of the previous grade in the new grade. On the other hand, Non-MGML 
classes do not offer this chance. Effective tracking and follow up of student learning in MGML 
ensures the acquisition of competencies of previous grade in the subsequent grade. 

Findings of CB-EGRA based student achievement test indicate that MGML students scored higher 
than those of the Non-MGML students.  However, only the sub-tasks T5 (picture description), 
T6 (separating the joint words) and T7 (dictation) appear significantly higher among the MGML 
students. Calendar reading was also better among MGML students as compared to the Non-
MGML school. Data thus indicate that MGML has an advantage over the Non-MGML strategy in 
terms of its influence on students’ learning achievement. Likewise, similar advantages were noted 
in reference to student attendance, enrollment and a range of educational outcomes. 

Similarly, in MGML schools, student dropout rates in grade 1 to 6 declined in 2017/2018 compared 
to 2015/2016. The learning environment of the multi grade setting prevents students from dropping 
out of school. 

The teachers from the MGML schools were highly motivated towards MGML mode of teaching-
learning and they expressed their willingness to  continue this in future, even if they are transferred 
to another school.  None of the teachers reported that they were over burdened by the work they 
had to do while teaching in MGML schools.

Training provided to local female teachers has had positive impact on the acceptance of MGML 
in the community. It played a key role in mobilizing and sustaining the Mothers’ Groups and in 
increasing  parental involvement in school activities. 

Local government authorities are willing to further invest in MGML education, provided they receive 
technical backstopping form the relevant Department of the MOEST. For instance, they expect to be 
provided with regular funding and monitoring support from the Education Coordination Committee 
and Education Focal Person for sustainable use of this methodology.

Since MGML is in its infancy in rural communities of Nepal, it needs more support and capacity 
building of local stakeholders. It makes optimum use of locally available materials and helps 
contextualise education to the local context. 

MGML is a viable system in rural parts of Nepal not only for its cost-effectiveness but also for its 
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academic effectiveness. It is a promising strategy to improve the quality of education in the 
community schools of Nepal that have long faced challenge of low-quality education. 

4.2. Recommendations

	Revisit the indicators of effective teaching to reflect the principles and practices of learner-
centered pedagogy

GNHA has developed its indicators of MGML pedagogy based on teaching acts or teacher 
behavior. The assumption is that if a teacher performs in certain ways, student learning will 
result. It follows a traditional process-product model of teaching where teacher assumes a 
dominant role in teaching-learning. The measures of effective teaching applied by GNHA – 
content knowledge, academic planning, delivery skills, individual record keeping, development 
of learning materials to name a few, conceptualize teaching from a teacher’s perspective. Most 
recently, research on teaching effectiveness defines effectiveness in terms of growth in student 
outcomes. Learning is viewed to include a set of processes in which the learner is the primary 
active agent. The learner is engaged individually or collaboratively to build, activate, elaborate 
and organize learning experiences. It follows that teaching should maximize the opportunity 
for students to engage in activities that promote higher order learning. A classroom, especially 
a multi grade multilevel  classroom, is a community of learners, where the learner builds the 
knowledge through interaction and collaboration with other learners. So, learning as an active 
process led by the learner, the actions of the learner are important more than the teacher actions. 
Teacher role shifts from that of a provider to that of a facilitator of learning. In view of the above, 
it is recommended that GNHA revisit its indicators of teaching and a consider a shift in the 
paradigm of teaching from teacher focus to learner focus.   

	Strengthen the knowledge management system

For MGML to be effective, it is essential that the management of the MGML school is improved. 
The fact that MGML initiative has the potential to serve as an effective educational strategy 
for schools operating in certain contexts, it is vital that the project strengthens its knowledge 
management so that experiences are properly documented. It is also recommended that a clear 
management plan is  developed and followed through. In order to improve the management, it 
is necessary to develop job description and strengthen record keeping of the meeting minutes, 
important records and success stories. 

	Engage teachers for production of teaching-learning materials and training manuals

The role of teaching-learning materials is critical in MGML pedagogy. The fact that government 
textbooks are written mainly for mono-grade classrooms, it is necessary that resources specifically 
meant for MGML classes are developed. Because learners often need to work independently 
at their own pace, these classes need additional materials. Therefore, GNHA is advised to 
develop a system where teachers are actively involved in developing teaching materials and 
training manuals along with the experts. It would help make the materials context- specific and 
reliable. As much as possible, teachers should be encouraged to use locally available materials. 
In addition to this, students of upper grades can participate in the preparation of materials.  

	 Deliver the MGML materials  promptly

The teaching, training and reference materials such as learning cards, workbooks and 
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other MGML materials should be made available to each school before the start of  the new 
academic session. They should be delivered to the schools promptly to conduct the classes 
effectively.

•	 Improve coordination between the head teacher and the focal MGML teachers

It is important that the school heads are fully engaged and take responsibility of effective 
implementation of the MGML education. This can be achieved in different ways.  First, the 
heads should be adequately oriented to the pedagogy itself and they should be able to 
support and supervise the teachers. Secondly, there should be sufficient communication 
between the heads and the MGML teachers to ensure effective coordination. Thirds, cluster 
level workshops of school heads and relevant stakeholders can be a vehicle to promote 
sharing and learning from each other.  

	Provide more refresher training to the teachers

Teachers need proper training to be able to handle a MGML class. Without training, new 
teachers will not be able to teach students with varying ages, levels and abilities. One-off 
training courses are not enough. Therefore, it is recommended to provide refresher training 
on MGML to the teachers who have already had the training. Apart from the teachers who 
are designated to teach MGML classes, additional teachers should also be trained to meet 
the demand for smooth implementation and quality of MGML classes.

	Conduct outreach activities to sensitize parents and community members in MGML

Outreach interventions are to be conducted to sensitize and make parents and community 
members aware about MGML concept and approach.

	Disseminate best practices and lessons learned to the policymakers and educators at the 
local, provincial and national levels

GNHA in collaboration with MOEST should document and share the success of the MGML 
initiatives at the local, provincial and national levels for strong advocacy, possible replication 
and increased resource allocation. It is high time to extend the MGML program aggressively 
to support the vision of GoN for MGML program interventions.

	Train female teachers for MGML classes

Female teachers were found much more engaged than  their male counterparts and were 
very much liked by basic level students. Their motivation and commitment was reportedly 
high. Therefore, more female teachers need to be trained for running the MGML classes.

	GNHA should develop a clear exit strategy

The project should have a clear exit plan for sustainability. Implementing the project for three 
years helps the community a lot but it also should have a next step plan on how to keep it going 
at the local level. It could be a high time to cash in the interest of the local government to embed a 
sustainable plan in education. 

	Formulate a clear national policy on multi grade multilevel teaching

There is ample evidence to suggest that MGML can be an important strategy to improve the quality 
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of teaching and learning. Nepal’s commitment to achieve SDG4 targets can only be realized when 
no one is left behind in true sense in terms of accessing quality education. For effective results, 
the practice of MGML calls for a clear national policy to guide the management, administration, 
financing, curriculum provision, teacher development, pedagogy and deployment of teachers 
in MGML schools. Clear norms and guidelines are needed on working conditions and incentive 
structures for teachers who work in multi grade multilevel settings. Likewise, benchmarks and 
standards are needed concerning the physical and educational infrastructures. It is therefore 
recommended that GNHA take further steps to strengthen its collaboration with key stakeholders 
and advocate for a clear national policy on multi grade multilevel teaching. The Government 
should consider MGML as a policy option for achieving both national and international education 
targets and commitments. 

	Mainstream MGML courses within pre-service and in-service training programs

Often new teachers who graduate from pre-service teacher training colleges in Nepal are not 
adequately trained on the use of MGML. Multi grade competencies should be made mandatory 
to become a teacher, especially in primary grades. GNHA is advised to work with the providers 
of in-service and pre-service teacher training to mainstream/integrate MGML courses in teacher 
development programs. 

	Organize awareness campaigns to develop positive attitudes among teachers, parents 
and educational personnel on the value of MGML

Multi grade teaching is seen as a rural educational phenomenon and its educational role is largely 
unrecognized. Most teachers, parents and educational personnel do not hold positive attitudes 
towards MGML and these attitudes need to change in support of MGML. Therefore, awareness 
campaigns should be organized to change attitudes that do not support the development and 
use of MGML. 

	Explore the use of Information and Communication Technologies (ICTs) 

The value of ICTs is acknowledged widely as a tool not only to expand the access of 
education but also to enhance the quality of learning. It can play a powerful role in 
promoting effective and innovative pedagogical methods. ICTs have the potential to 
enhance learning. ICTs can be used to train teachers in MGML methodologies. Students 
can use ICTs to engage in collaborative and participatory learning activities. In particular, 
it can facilitate self-learning – the core of MGML. In recent years, there has been a 
proliferation of digital devices even in remote and disadvantaged areas. While GNHA 
has provided MGML schools with computers and other resources, systematic efforts to 
integrate ICTs into teaching and learning are lacking. It is therefore recommended to 
explore the use of ICTs in multi grade settings.  
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6.2 Evaluation Tools 
 

In-depth Interview Checklist for Head Teachers and MGML Teachers 
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of] k|ZgfjnLsf] 9fFrf ax'sIff ax'tx sfo{qmd ;~rfng ePsf] ljBfnosf] x]8 df:6/sf] gftfn] MGML af/] tkfO{sf] 

cfˆgf] ljrf/ / b[li6sf]0f ;DalGw ;'rgf ;+sng ug]{ s'/f;+u ;DalGwt 5 . tkfO{n] lbg' ePsf o; k|Zg;'rLsf pQ/x? 

cg'zGwfg k|of]hgsf] nflu k|of]u x'g] 5g . tkfO{sf] gfd tyf cfj4tf cg'zGwfg k|ltj]bgdf st} pNn]v ul/g] 5}g .  

  

;;qqMM  !!MM  lljjBBffnnoossff]]  ;;ffddffGGoo  hhffggssff//LL    

!= ljBfnosf] gfdM============================================= 

@= 7]ufgfM ======================================================================================= 

lhNnf=====================================gu/kflnsf=========================================j8fM=========== 

  ##==  lljjBBffnnoo  jj//LLkk//LLssff  IIff]]qq  aaff//]]  lljj::tt[[tt  hhffggssff//LL  

hhffggssff//LLssff]]  IIff]]qqxx??  ll66KKkk00ffLL  

ljBfnodf ;xhtf   

  

  

a;f]jf;sf] cj:yf  

 

 

  

;d'bfosf] agf]6 -hft, 
hftL tyf wd{_ 

 

  

pknAw ;'ljwfx? 

 

  

cGo -s[kof v'nfpg' 

xf];_ 
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;;qq  @@MM  JJoollQQmmuutt  hhffggssff//LL  

!= k|wfgfWofkssf] gfdM ===================================================================================== 

@= cjlw÷cg'ej -lzIfssf] ?kdf hDdf_  M==========jif{=========dlxgf 

cjlw -o; ljBfnodf_  M==========jif{=========dlxgf 

cjlw -k|wfgWofksf] ?kdf hDdf_   M ========jif{======== dlxgf 

cjlw -MGML lzIfssf] ?kdf, pko"Qm ePdf_ M==========jif{=========dlxgf 

#= k|fKt pRrtd z}lIfs of]Uotf================================ 

$= k]zfut lzIffM ================================================= 

%=k|lzIf0f nfO{;]G;M    5        5}g         nfu' gx'g] 

^= ut ltg jif{df tkfO{n] s'g tflnd lng' ePsf] 5 < 

-s[kof ljBfno Joj:yfkg, z}lIfs tflnd, d"ofªsg tyf MGML k|lzIf0f cflb;+u ;dalGwt ljifox? Dffq ;dfj]z 

ug'{xf];_ 

lzif{s  cjlw tflndsf d'Vo ljifox? 

   

   

   

   

   

&= s] tkfO{ ljBfno k|efj If]qdf a;f]jf; ug'{ x'G5 <   xf]      xf]Og 

*= ljBfnosf ljBfyL{x?sf] efiffut k[i7e"ld s] xf] < -ljBfyL{x?sf] dft[efiff s] xf]_ 

================================================================================================================================= 

 (= s] tkfO{ ljBfly{x?n] af]Ng] :yflgo efiffx? af]Ng'x'G5 <   af]N5'           af]lNbg 

!)= s] tkfO{sf] Jojf:yfkgsfo{sf] cltl/St s'g} sIff klg k9fFpg' x'G5 <     5        5}g  

olb 5 eg] xKtfdf slt 306f k9fpg' x'G5 < =====306f 

!!= s] tkfO{nfO{ MGML ljBfnosf] nflu k|wfgfWokssf ?kdf 5gf}6 ul/Psf] xf]< 

 xf]     xf]Og 
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!@=  tkfO{nfO{ k|wfgfWoksf] ?kdf 5gf}6 ug'{sf] sf/0f s] s] lyP < 

=========================================================================================================================== 

============================================================================================================================ 

;;qqMMMM  ##  MGML  kk||llzzIIff00ffssff]]  kkll//jj]]zz  //  ccEEooff;;  

!= tkfO{sf] ljBfnon  MGML k|lzIf0f ljlw ckgfpg'sf] sf/0fx? s]  xf] < 

============================================================================================================================ 

============================================================================================================================ 

@= s] tkfO{sf] ljBfno cf}krf/Ls ?kdf MGML ljBfnosf] ?kdf kl/lrt 5  < 

5     5}g 

#= tkfO{sf] ljBfnodf MGML k|lzIf0sf] nflu ljBfyL{x?sf] ;d'x s;/L agfpg' x'G5 < 

pd]/sf] cfwf/df  sIffut cfwf/df           Ifdtfsf] cfwf/df      

k[i7e"ldsf] cfwf/df    cGo -s[kof cGo eP v'nfpg]_ ============================== 

$= k|lt kf7÷lkl/o8 slt ldg]6sf] x'G5 < -s[kfo lzIf0f tflnsf ;+of]hg pNn]v ug'{xf];_ 

============================================================================================================================ 

============================================================================================================================ 

%=tkfO{nfO{ MGML Joj:yfkgsf] nflu  s] s] ;xof]u pknAw 5 < 5     5}|g  

 

5 eg] sf] af6 / s;/L============================================================================================ 

 

^= l;Sg / l;sfpg s'g efiffsf] k|of]u x'G5 <       /fli6«o        :yflgo      ld;df; 

 

&= tkfO{ s'g lgb]{zgfTds /0fgLlt k|of]u ug'{ x'G5 < 

 

  llggbb]]{{zzggffTTddss  //00ffggLLlltt  ttLL  //00ffggLLllttxx??nn]]  ss;;//LL  kk||llzzIIff00ff  //  ll;;ssffOO{{ddff    dd22tt  uu//]]ssff]]  55  <<  

/0fgLlts ;d'x -Ifdtfsf] cfwf/df_ 

nlrnf] / pko"Qm ;fdfu|L tof/ kf/]/ 

cfˆg} ultdf l;Sg k|]/0ff lbP/  
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ljz]if lzIffsf] nflu s]6fs]6Lx?nfO{ 

cltl/Qm Wofg lbP/ 

cGo -s[kof v'nfpg' 

xf];_======================= 

======================================= 

 

*= tkfO{sf] ljBfnosf] MGML kf7\oqmd cEof; s'g xf] < 

 /fli6«o kf7\oqmd -s'g} :yflgo kl/j{tg ljgf g}_ k|of]u ul/Psf] .  

 /fli6«o kf7\oqmdnfO{ :yflgo kl/j]z cg'zf/ kl/j{tg u/]/ k|of]u ul/Psf] . 

 kf7\oqmd / kf7\ok':ts 5gf}6df ljBfnon] :joQ ?kdf lg0f{o ug]{ u/]sf]  .  

 l;sfO{ e¥ofª ljsf; u/L cg'z0f u/]sf 5f} .  

 cGo -s[kof v'nfpg' xf];_ ============================================================= 

 

(= ;x–kf7\oqmd s[ofsnfk slxn] slxn] cfof]hgf ug'{x'G5 < lt s] s] x'g < 

=========================================================================================================================== 

=========================================================================================================================== 

!)= cltl/Qm s[ofsnfk ultljlw slxn] slxn] cfof]hgf ug'{x'G5 < lt s] s] x'g < 

============================================================================================================================ 

============================================================================================================================ 

============================================================================================================================ 

 

;;qqMMMM  $$  lljjBBffnnoossff]]  kkll//jj]]zz,,  kk||ffjjwwffgg  //  JJoojj::yyffkkgg÷÷kk||zzff;;gg  

 

!= ljBfnosf] k|ult cg'udg s;n] ub{5 < s;/L < 

============================================================================================================================ 

=========================================================================================================================== 

============================================================================================================================ 

 

@= ljBfnodf ;+rfng ePsf] lqmofsnfk s;n] cg'udg÷lgb]{zg÷;xof]u ub{5 < s;/L < 

=========================================================================================================================== 

========================================================================================================================== 

=========================================================================================================================== 
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;;qqMM  %%MM  ccffllyy{{ss  MGML  kk||llzzIIff00ff  

 

!= ljBfnonfO{ MGML cWofkgdf cfly{s ;xof]u s;/L ePsf] x'G5 < 

============================================================================================================================ 

=========================================================================================================================== 

=========================================================================================================================== 

@= ;/sf/n] s'g s'g lzif{sx?df cfly{s ;xof]u u/]sf] 5 < 

========================================================================================================================= 

 

#= s] ljBfnon] cGo >f]t af6 klg cly{s ;xof]u lng] ub{5 < 

 

ub{5         ub}g      olb ub{5 eg] s[kfo k|i6 kfg'{xf]; . 

=========================================================================================================================== 

 

$= s] /fli6«o lzIff tyf ;'rgf Joj:yfkg k|0fnL-National Education Information System) 4f/fMGML;+jlGw ;'rgf 

;+sng tyf ljin]z0f ul/ laBfnonfO{ pknAw u/fp5 <      5      5}g  5  eg] v'nfpg'xf]; . 

====================================================================================================== 

 

;;qqMM  ^̂MM  MGML  kk||llzzIIff00ffssff]]  nnfflluu  llzzIIffssxx??ssff]]  ttooff//LL  ..  

 

!= s] tkfO{n] lzIf0f ;]jf k"j{ lbO{g] tflnddf MMGGMMLL ;DalGw tflnd lng' ePsf] lyof] < 

yof]     lyPg 

@= M tflndn] tkfO{sf] lzIf0fsfo{df NofPsf] k|efjsf/Ltf s;/L klxrfg ug'{ x'G5 < 

========================================================================================================================= 

 

#= tkfO{ cfk'mnfO{ ax'sIff lzIf0fsf]nflu s;/L tof/L ug'{ x'G5< 

 

========================================================================================================================== 

  

;;qqMM&&==  ll;;ssffOO{{  dd''NNooffªªssgg  

 

!= s] tkfO{sf] ljBfnodf MGML sf] ljsf;df ;xof]u k'Ug] vfnsf] /rgfTds d"Nofªsg ug]{ cEof; 5 < 
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5     5}g 

 

@= slt ;dosf] cGt/fndf ljBfyL{x?sf] d"Nofªsg x'G5 < 

========================================================================================================================= 

========================================================================================================================== 

 

#= ljBfno jf sIffsf]7f :t/df s] s:tf kl/If0f tyf d"Nofªsx? lnO{G5 < 

========================================================================================================================== 

============================================================================================================================ 

$= s] tkfO{sf ljBfyL{x? jfXo kl/Iffx?df klg ;DnUg x'G5g <     5g\       5}gg\ 

 

olb 5g eg] lt afXo kl/If0fx? s] s] x'g / slxn] Tof] kl/Iff lnPsf lyP < 

===============================================================================================================================================================
========================================================================================= 

;;qqMM  **==  kk||llzzIIff00ff  //  ll;;ssffOO{{ssff  ;;ffddffuu||LLxx??ssff]]  ppkknnAAwwttff  //  kk||ooff]]uu  

  

!= ljleGg ljifo÷sIffdf k9fpgsf] nflu s:tf k|sf/sf ;fdfu|Lx? -sIff sf]7f÷ljBfnodf_ pknAw 5g\ < s] lt 
;Dk"0f{ ;fdfu|Lx? k¥ofKt / ;xof]uL 5g\ < s] lt ;Dk"0f{ ;fdfu|Lx? :yflgo efiffdf pknAw 5g\< 

 

llggbb]]{{zzggffTTddss  ;;ffddffuu||LLxx??  ppkknnAAwwttff  kkooff{{KKtt  ;;xxooff]]uuLLkk""00ff{{          ::yyffllggoo  eeffiiffffddff  ppkknnAAwwttff  

;fdfGo k|lzIf0f / l;sfO{ 

;fdfu|L 

ljifodf cfwf/Lt k|lzIf0f / 

l;sfO{ ;fdfu|Lx? 

cltl/Qm kf7\o ;fdfu|Lx? 

;xof]uL ;fdfu|L÷>f]t 

sfo{k'l:tsf 

cGo -s[kof yKg'xf];_ 
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;;qqMM  ((MM  llzzIIffssssff  nnfflluu  kkffll//ttff]]iiffss  

 

!=M k|wfgfWofks tyf ax'sIff lzIfssf] x}l;otn] tkfO{ s]xL cltl/Qm kfl/tf]lzs k|fKt ug'{ x'G5     

 5      5}g   

olb 5 eg] s[kfo v'nfpg' xf]; -h:t} M s] vfnsf] gofF cEof; jf k|of;< slt< cflb_ 

===============================================================================================================================================================

========================================================================================= 

@= M k|wfgWofks tyf ax'sIff lzIfssf] x}l;otn] s'g} k'/:sf/ lng' ePsf] 5 < -sb/ kq, ;Ddfg kq cflb_ 

  5     5}g 

 

olb 5 eg] s[kof v'nfpg' xf]; ======================================================= 

#= tfkfO{n] cg'ej ug'{ ePsf] MGML ljBfnosf] k|zf;gLs r'gf}ltx? s] s] x'g< 

=========================================================================================================================== 

============================================================================================================================ 

===============================================================================================================================================================

========================================================================================= 

$= MGML k|lzIf0fnfO{ k|efjsf/L agfpgsf nflu tkfO{sf] ;''emfax? s] s] 5g\< 

========================================================================================================================= 

========================================================================================================================= 

 

;;qqMM  !!))MM  MM  kk||llzzIIff00ffssff  kk||eeffjjssff//LLttff  

 

tnsf jfSox?df tkfO{ ;xdt jf c;xdt s] x'g'x'G5 c+s ! b]lv % ;Dd tx lgwf{/0f ug'{xf]; .  

!Ök""0f{?df c;xdt  @Öc;xdt 

#Öclgl0f{t÷t6:y   $Ö;xdtd 

%Ök"0f{?kdf ;xdt 

  kkIIff  !!  @@  ##  $$  %%  

! ljBfyL{n] Psn sIff eGbf ax' sIff k|lzIf0f ljlwaf6 /fd|f];+u l;Sg ;Sg] /x]5g\ .      

@ ax' sIff k|lzIf0f Psbd} ;/n k|lqmof /x]5 .       

# Psn sIff k|0ffnL eGbf ax' sIff k|0ffln w]/} s[ofsnfdf cfwfl/t /x]5 .       

$ ax' sIff k|0fflndf lzIfsn] k|To]s ljBfyL{x?nfO{ Wofg lbg ;Sg] /x]5g\ .      

% ax' sIff k|0fflndf lzIfs ljBfyL{ cg'kft sd x'g] /x]5 .      
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^ ax' sIff k|0fflndf d"Nofªsg ;xh x'g] /x]5 .       

& ax' sIff k|0fflnsf ljBfyL{x? l;sfO{sf] nflu a9L pTk|]l/t x'g] /x]5g\       

* ax' sIff k|0fflndf l;Sg] / l;sfpg] ;fdfu|Lx? kof{Kt pknAw 5g\       

( ax' sIff k|0fflndf ;dodf g} kf7\oqmdx? ;lsg] /x]5g .      

!) ax' sIff k|0fflndf sfd ug]{ jftfj/0f ;Gtf]ifhgs x'g] /x]5 .       

!! cleefjsx?n] ax' sIff k|0ffln dg k/fpg' x'G5 .       

!@ cfdf ;d'xsf ;b:ox? ljBfno ultljlwdf ;+nUg x'g'x'G5 .      

!# ax' sIff k|lzIf0f ;d'bfo / ;+u7gsf]nflu sd vlr{nf] x'G5 .       

 

tkfO{NffO{ cfkm\gf] ljBfnodf ePsf] ax' sIff k|0ffln k2tLdf  s'g s'/fn] uf}/jfGjLt agfpb5 < 

===============================================================================================================================================================
======================================================================================== 

 

MGML sf kmfO{bfx? s] s] x'g < o;sf sl7gfO{x? s] s] x'g< 

===============================================================================================================================================================
======================================================================================== 

MGML k|lzIf0faf6 s] s] l;sfO{ eof] < 

 

===============================================================================================================================================================
===============================================================================================================================================================
===============================================================================================================================================================
======================================================================================================================================= 

MGML sfo{qmdnfO{ lbuf] agfpg tkfO{ of]hgfx? s] s] 5g\ t < 

===============================================================================================================================================================
===============================================================================================================================================================
===============================================================================================================================================================
====================================================================================================================================== 

cGtdf tkfO{nfO{ s]xL eGg dg 5 ls < 

===============================================================================================================================================================
========================================================================================= 

 

ooff]]  kk||ZZggkkqq  kk""00ff{{  uugg{{ssff  llggllddQQ  ddxxTTjjkk""00ff{{  ;;ddoo  llbbgg  eePPssff]]ddff  ww]]//}}  ww]]//}}  wwGGoojjffbb  .. 
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MGML llzzIIffssssff]]  nnfflluu  kk||ZZggffjjnnLLxx??  

  

of] k|ZgfjnLsf] 9fFrf ax'sIff ax'tx sfo{qmd ;~rfng ePsf] ljBfnosf] lzIfssf] x}l;otn] tkfO{sf] cfˆgf] 

ljrf/ / b[li6sf]0f ;DalGw ;'rgf ;+sngug]{ s'/f;+u ;DalGwt 5 . tkfO{n] lbg' ePsf o; k|Zg;'rLsf pQ/x? 

cg'zGwfg k|of]hgsf] nfluk|of]u x'g]5g . tkfO{sf] gfd tyf cfj4tf cg'zGwfg k|ltj]bgdf st} pNn]v ul/g] 

5}g . 

 

;;qqMM  !!MM  llzzIIffssssff]]  kk[[ii77ee""lldd    

lhNnf M===================================== gu/kflnsf ===============================j8fM================ 

!= ljBfnosf] gfd M =========================================================================================== 

@= lzIfssf] gfd M============================================================================================== 

#= lnËM   d           k' 

$= sfo{ cjlw÷cg'ej -lzIfssf] ?kdf hDdf_ M====================jif{ ==================dlxgf 

sfo{ cjlw -o; ljBfnodf_   M====================jif{ ==================dlxgf 

sfo{ cjlw - MGML lzIfssf] ?kdf_  M=====================jif{ ==================dlxgf 

%= k|fKt pRr z}lIfs tx    M====================================================== 

^= lzIfs nfO;]G;M    5   5}g  nfu' gx'g] 
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&= s[kof ut ltg jif{df tkfO{ s'g s'g tlnd lng' eof] hfgsf/L lbg'xf]; . -h:tf]M ;fdfGo vfn], ax'sIff 

k|lzIf0f, ax'efifLs lzIff, ax'sIff ax'tx, ;3g tflnd, Ifdtf ljsf; cflb_ 

lzif{s cjlw tflndsf] d'Vo nIo 

   

   

   

   

   

   

 

*= s] tkfO{ ljBfno j/k/ g} a:g'x'G5 <    xf]       xf]Og  

 

(= o; ljBfnosf ljBfyL{x?sf] efiffut k[i7e"dL s] xf] < -tkfO{sf] ljBfyL{x?sf] dft[efiff s] xf] < 

===================================================================================================================================================

=================================================================================================================== 

!)= tkfO{ ljBfyL{x?sf] :yfgLo efiff-x?_ af]Ng'x'G5 <        af]N5'         af]lNbg 

 

!!= k|lzIf0f ;doM==========================306L÷xKtf  

!@= s] ax'sIff lzIfssf]nflu tkfO{nfO{ 5flgPsf] lyof] <  lyof]       lyPg 

ax' sIff lzIfssf] ?kdf 5gf}6 ul/g'sf sf/0fx? s] lyP< =================================================== 

===================================================================================================================================================

=================================================================================================================== 

;;qqMM  @@  M kk||llzzIIff00ffssff]]  kkll//jj]]zz  //  ccEEooff;;xx??  

!=tkfO{sf] ljBfnon] k|lzIf0fljlwckgfpg'sf] sf/0fx? s]  xf]< 

===================================================================================================================================================

=================================================================================================================== 
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@= tkfO{ ljBfyL{x?sf] sIff;d'x s;/L u7g ug'{x'G5 < 

pd]/sf] cfwf/df         sIff        Ifdtf        ljleGg k[i7e"dL  

cGo -s[kof v'nfpg'xf];_ 

=================================================================================================================================== 

#= k|lt kf7÷306L slt ldg]6sf] x'G5 < -s[kof tflnsf ;+of]hg v'nfpg' xf];_ 

===================================================================================================================================================

=================================================================================================================== 

 

$= tkfO{nfO{ ax'sIff ;~rfngsf] nflu s] s] ;xof]ux? pknAw 5 <, 

 

5 eg] sf] af6 / s;/L ============================================================================================ 

 

%= l;Sg / l;sfpgsf] nflu s'g efiff k|of]u x'G5 <         /fli6«o       nf]sn      ldl>t 

 

^= l;Sg / l;sfpgsf] nflu tnsf lgb]{zgfTds /0fgLltx? dWo] k|efjsf/Ltfsf] cfwf/df c+s tx lbg'xf]; .  

! Ö Psbd} k|efjsf/L  @ Ö l7s} k|efjsf/L 

# Ö s]xL k|efjsf/L $ Ö s'g} k|efj gePsf]N/A÷Ö nfu' gx'g] 
 

llggbb]]{{zzggffTTddss  //00ffggLLllttxx??  

 ljBfyL{sf] Ifdtfsf] cfwf/df ;d'x lgw{f/0f 

 ljBfyL{nfO{ ;xefuLtfsf] nflu xf};Nnf 

 k|lzIf0fsf] nflu :yflgo :t/df k|fKt ;fdfu|Lx?sf] k|of]u  

 ;d'x sfo{ / ;xsfo{sfnflu ljBfyL{x?nfO{ k|T;fxg 

 tNnf] sIffsf ljBfyL{x?sf] ;xof]usf] nflu dflyNnf] sIff;+u ldnfpg] 

 9Lnf l;Sg] ljBfyL{nfO{ rf8f] l;Sg] ljBfyL{;+u ldnfpg] 

 l;sfO{sf e¥ofªsf] cg'z/0f ug]{ 

 ;dodf g} ljBfyL{x?nfO{ k[i7kf]if0f lbg] 

 ljBfyL{nfO{ sfo{k'l:tsf k|of]u ug{ nufpg] . 

  !) cGo -yk_============================================================== 
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&=  tkfO{sf] ljBfnosf] cEof; kf7\oqmd s'g xf] < 

 

/fli6«o kf7\oqmd s'g} :yflgo kl/j{tg ljgf g} k|of]u ul/Psf] .  

/fli6«o kf7\oqmdnfO{ :yflgo kl/j]z cg'zf/ kl/j{tg u/]/ k|of]u ul/Psf] . 

kf7\oqmd / kf7\ok':ts ljBfnon] cfˆg} :joQm ?kdf lg0f{o u/]sf] 5  .  

l;sfO{ e¥ofª ljsf; u/L cg'z0f u/]sf 5f} .  

cGo -s[kfo v'nfpg' xf];_ ==================================================================================== 

 

*= d'Vo kf7\qmdsf] ;xof]usf] nflu ;x–kf7\oqmdx? k|of]u ug'{ ePsf] 5 < lt lqmofsnfkx? slxn] slxn] 
cfof]hgf ug '{x'G5 < lt s] s] x'g < 

=================================================================================================================================== 

=================================================================================================================================== 

 

 (= To;}u/L cltl/Qm kf7\oqmd lqmofsnfkx? slxn] slxn] cfof]hgf ug'{x'G5 < lt s] s] x'g < 

=================================================================================================================================== 

=================================================================================================================================== 

  

;;qqMM  ##MM  MGML  kk||llzzIIff00ffssff]]  nnfflluu  llzzIIffssxx??ssff]]  ttooff//LL  ..  

  

!= s] tkfO{n] lzIf0f ;]jfk"j{ lbO{g] tflnddf MMGGMMLL;DalGw tflnd lng' ePsf] lyof] < 

===================================================================================================================================================
=================================================================================================================== 

 

@= M tflndn] tkfO{sf] lzIf0fsfo{ d"Nofªsgsf] k|efjsf/Ltf s;/L klxrfg ug'{x'G5 < 

===================================================================================================================================================
=================================================================================================================== 

 

#= a'xsIff lzIfssf] nflu tkfO{sf] ljBfnodf s'g s'g ;fdu|Lx? -h:tf] xft] k'ts, kf7 of]hgf, lzIfs lgb]{lzsf 
cflb_ pknAw 5g\< 

===================================================================================================================================================
=================================================================================================================== 
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$= tkfO{ cfk'mnfO{ ax'sIff lzIf0fsf]nflu s;/L tof/L ug'{ x'G5 < 

===================================================================================================================================================

=================================================================================================================== 

 

;;qqMM  $$MM  ccgg''uuddgg  kk||00ffffllnn  

 

!=s] tkfO{sf] ljBfnodf MGMLsf] ljsf;df ;xof]u k'Ug] vfnsf] /rgfTds d"Nofªsg ug]{ cEof; 5 < 

============================================================================================================================================================================

================================================================================================================================ 

 

@= s] cg'udg k|0fflndf :j–d"Nofªsg tyf bf}t/L d"Nofªsg ljlw ;dfj]z ul/Psf] 5 < 

 

============================================================================================================================================================================

================================================================================================================================ 

 

#= ljBfyL{sf] cg'udg÷d"Nofªsg s;/L ul/G5 < 

 

============================================================================================================================================================================

================================================================================================================================ 

 

$= ljBfnodf slt k|sf/sf cg'udg÷d"Nofªsg ljlwx? 5g\< 

 

============================================================================================================================================================================

================================================================================================================================ 

 

%= ljBfyL{x?sf] d"Nofªsg slt slt ;dodf ul/G5 < 

 

============================================================================================================================================================================

================================================================================================================================ 

 

^= ljBfly{x?sf] b}lgs tyf jflif{s d"Nofªsgsf] ;Gt'ng ljGb' s:tf] k|sf/sf] x'G5 

<==========================================================================================================================================================================

================================================================================================================================== 

 

&= ljBfly{x?sf] b}lgs tyf jflif{s d"Nofªsgsf ljlwjf/] tkfO{nfO{ kof{Kt k|lzIf0f ul/Psf] 5 < 
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============================================================================================================================================================================
================================================================================================================================  

  

;;qqMM  %%  ll;;SSgg]]  //  ll;;ssffppgg]]  ;;ffddffuu||LLxx??ssff]]  ppkknnAAwwttff  //  kk||ooff]]uu    

 

!= ljljw ljifo tyf sIffsf] nflu s:tf s:tf k|sf/sf lgb]{lzgfTds ;fdu|Lx? -ljBfno÷ sIffsf]7f_ df pknAw 
5g\ < 

============================================================================================================================================================================
================================================================================================================================ 

 

@= s] lt ;fdfu|Lx? kof{Kt / ;xof]uL 5g\ < 

============================================================================================================================================================================
================================================================================================================================ 

 

#= s] lt ;fdfu|Lx? :yflgo efiffdf pknAw 5g\ < 

============================================================================================================================================================================
================================================================================================================================ 

 

;;qqMM  ^̂  llzzIIffssssff]]  kkffll//ttff]]iiff  jjff  ggooffFF  kk||ooff]]uu  

 

!= ax'sIff lzIfssf] x}l;otn] tkfO{n] cltl/qm kfl/>lds kfpg' x'G5 < 

 

====================================================================================================================================================== 

 

@= ax'sIff lzIfssf] x}l;otn] tkfO{n] s'g} k'/:sf/ kfpg' ePsf] 5 < 

 

============================================================================================================================================================================
================================================================================================================================ 

 

#= ax'sIff k|lzIf0f ljlwdf tkfO{n] s:tf vfNsf r'gf}lgx? cg'ej ug'{ ePsf] 5 < 

 

============================================================================================================================================================================
================================================================================================================================ 
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$= ax'sIff k|lzIf0fnfO{ k|efjsf/L agfpgsf] nflu tfkO{sf] ;Nnfx s] s:tf 5g\ < 

============================================================================================================================================================================
============================================================================================================================================================================
============================================================================================================================================================================
==================================================================================== 

 

;;qqMM&&MM  ccgg''uuddgg  //  ;;xxooff]]uu  

  

!= ut Ps jif{df tkfO{sf] sfdsf] s;}n] cg'udg u/]sf] lyof] < 

============================================================================================================================================================================
================================================================================================================================ 

 

@= tkfO{sf] sIffsf]7fsf] s;n] cg'udg ub{5 < 

 

;'k/efOh/ 

x]8 df:6/ 

lhNnf clkm; 

cGo -s'kof v'nfpg' xf];_ ========================================================================= 

 

#= tkfO{n] pxfFx?af6 s:tf] ;xof]u kfpg' eof] < 
 

============================================================================================================================================================================
================================================================================================================================ 

 

$= ;'emfjx? slQsf] pkof]uL lyof] < 

============================================================================================================================================================================
=============================================================================================================================== 

 

%= ax'sIff k|lzIf0f ;DalGw s'g} ;d:of cfOk/]df tkfO{sf];+u ;Dk{s ug'{x'G5 < 

============================================================================================================================================================================
============================================================================================================================================================================
========================================================================================================== 
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^= s] tkfO{ cleefjs jf :yflgo :j+od ;]jsnfO{ ax'sIff k|lzIf0fsf nflu ;xfof]u dfUg' x'G5 < ;xof]u lng' 
x'G5 < 
 

============================================================================================================================================================================
================================================================================================================================ 

 

;;qqMM  **MM  kk||llzzIIff00ffssff  kk||eeffjjssff//LLttff  
 

tnsf jfSox?df tkfO{ ;xdt jf c;xdt s] x'g'x'G5 c+s ! b]lv % ;Dd tx lgwf{/0f ug'{xf]; .  
 

! Ö k""0f{?df c;xdt  @ Ö c;xdt 

# Ö clgl0f{t÷t6:y  $ Ö ;xdt 

% Ö k"0f{?kdf ;xdt 

kkIIff  !!  @@  ##  $$  %%  

! ljBfyL{n] Psn sIff eGbf ax' sIff k|lzIf0f ljlwaf6 /fd|f];+u l;Sg ;Sg] 
/x]5g\ . 

     

@ ax' sIff k|lzIf0f Psbd} ;/n k|lqmof /x]5 .       

# Psn sIff k|0ffnL eGbf ax' sIff k|0ffln w]/} ultljlw k"0f{ /x]5 .       

$ ax' sIff k|0fflndf lzIfsn] k|To]s ljBfyL{x?nfO{ Wofg lbg ;Sg] /x]5g\ .      

% ax' sIff k|0fflndf lzIfs ljBfyL{ cg'kft sd x'g] /x]5 .      

^ ax' sIff k|0fflndf d"Nofªsg ;xh x'g]/x]5 .       

& ax' sIff k|0fflnsf ljBfyL{x? l;sfO{sf] nflu a9L pTk|]l/t x'g] /x]5g\       

* ax' sIff k|0fflndf l;Sg] / l;sfpg] ;fdfu|Lx? kof{Kt pknAw 5g      

( ax' sIff k|0fflndf ;dodf g} kf7\oqmdx? ;lsg] /x]5g .      

!) ax' sIff k|0fflndf sfd ug]{ jftfj/0f ;Gtf]ifhgs x'g] /x]5 .       

!! cleefjsx?n] ax' sIff k|0ffln dg k/fpg' x'G5 .       

!@ cfdf ;d'xsf ;b:ox? ljBfno ultljlwdf ;+nUg x'g'x'G5 .      

!# ax' sIff k|lzIf0f ljlw ;d'bfo / ;+u7gsf]nflu sd vlr{nf] x'G5 .       
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tkfO{sf] ljrf/df s'g rflx lqmofsnfk ug'{ cfjZos 5 h;n] ubf{ cem a9L k|efjsf/L x'g ;sf]; < 

===================================================================================================================================================

=================================================================================================================== 

 

tkfO{NffO{ cfkm\gf] ljBfnodfePsf] ax' sIff k|0ffln k2tLdf s'g s'/fn] uf}/jfGjLt agfpb5 < 

===================================================================================================================================================

=================================================================================================================== 

 

nfu' ug{] ;DaGwdf s] s:tf r'gf}lgx? dxz'; ug'{ eof]< 

 

===================================================================================================================================================

===================================================================================================================================================

===================================================================================================================================================

=================================================================================== 

 

cGtdf tkfO{nfO{ s]xL eGg dg 5 ls < 

===================================================================================================================================================

=================================================================================================================== 

 

ooff]]  kk||ZZggkkqq  kk""00ff{{  uugg{{ssff  llggllddQQ  ddxxTTjjkk""00ff{{  ;;ddoo  llbbgg  eePPssff]]ddff  ww]]//}}  ww]]//}}  wwGGoojjffbb  ..  
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5.2.2 Focused Group Checklists for Mother Group Members/Students/School 
Management Committee/Teachers 

 
Evaluation Study of Multi Grade Multi Level (MGML) 

Education Program in Nepal 
Focus Group Discussion Guideline for  

Mother Groups 
 
ljBfnosf] gfdM 

lhNnfM      gu/kflnsfM    j8fM  

;xhstf{sf] gfdM    l6kf]6 ug]{M    ldltM   

;doM      :yfgM 

  
ss==  kk99ffOO{{  //  ll;;ssffOO{{  ;;DDaallGGww  wwff//00ffff    
  
!= o; ljBfnodf tkfO{Fsf] aRrfsf] l;sfO af/] tkfO{Fsf] wf/0ff s] 5 < 

@= tkfO{Fsf] ljrf/df, o; ljBfnosf] ;du| z}lIfs jftfj/0f s:tf] 5 < 

#= o; ljBfnosf lzIfsx?sf] u'0f:t/ af/] tkfO{Fsf] ljrf/ s:tf] 5 < 
 
$= o; ljBfnosf] z}lIfs jftfj/0fsf af/]df tkfO{Fsf] wf/0ff s:tf] 5 < 
 
%= o; ljBfnosf /fd|f kIfx? s] s] 5g\ < 
 

^= o; ljBfnon] ;'wf/ ug'{kg]{ s'/fx? s] s] x'g\ < 

  
vv==  cclleeeeffjjssssff]]  ;;++nnUUggttff  
 
!= tkfO{Fx?n] ljBfnonfO{ s;/L ;xof]u ug'{ePsf] 5 < 
 
@= ljBfnosf ultljlwx?df cleefjssf] ;+nUgtf lsg h?/L 5 < 

uu==MGMLssff]]  wwff//00ffff  //  oo;;ssff]]  kk||eeffjj  
 
!= tkfO{Fsf] ljrf/df, o; ljBfnon] ax'sIff lzIf0f ljlw ckgfpg lsg h?/L 5 < 

@= ax'sIff lzIf0fsf] cjwf/0ff eGgfn] s] a'‰g'x'G5 < 

#= tkfO{Fsf] ljrf/df ljBfyL{x?sf nflu ax'sIff lzIf0fsf] kmfObf / a]kmfObfx? s] s] x'g\ < 

$= s] ax'sIff lzIf0fn] tkfO{Fsf] aRrfsf] k9fO{df ljz]if j[l¢ u/]sf] 5 < s;/L < 
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%= s] ax'sIff lzIf0fn] ljBfnodf l;sfO{sf] u'0f:t/ a9fpg d2t u/]sf] 5 < s;/L < 

^= ljBfnodf ax'sIff u'0f:t/ ;'wfg{sf lgldQ tkfO{Fsf ;'emfjx? s] s] 5g\ < 

uu==  ccffddff  ;;dd""xx  uu77gg  //  kkll//rrffnngg    
!= cfdf ;d"xdf slt hgf ;b:ox? 5g\ < 

@= ;d"xsf] a}7s slxn] slxn] a:g] u/]sf]5 < 

#= a}7sdf s] s] ljifodf 5nkmn x'G5 < 

$= ljBfnon] tkfOsf] ;d"xsf] nflu s:tf] vfnsf] ;xof]u u/]sf] 5 < 

%= s] tkfOsf] ;d"xdf artsf] sfo{j|md klg x'G5 < x'G5 eg] slt < 
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Evaluation Study of Multi Grade Multi Level (MGML) Program 
in Nepal, 2019 

FGD GUIDELINE FOR SMC/PTA 
  
This guideline is designed to guide the researchers in conducting a focus group discussion (FGD) 
of SMC/PTA members regarding in school. The objectives of the FGD is to obtain their views on 
teaching and learning in multi grade schools, their perceptions on multi grade teaching, 
management of MGML and measures to improve e quality of the multi grade teaching and 
learning.  
 

Name of school:                                                       District:   Municipality:   

Ward: 

Name of Facilitator:     Name of Note taker:   

Date:                         Time:                          Location:  

Socio-demographic characteristics of the participants:  
qm=;= Gfd pd]/ lnË k]zf ljBfno Joj:yfkg 

;ldltdf /x]/ sfd 
u/]sf] cg'ej -jif{_ 

ljBfno Joj:yfkg 
;ldltdfkb 

s}lkmot 

1        

ss==ll;;SSgg]]  ll;;ssffppgg]]  ;;DDaaGGwwddff  ccjjwwff//00ffff  
!= o; ljBfnosf afnjflnsfx?sf] l;sfO{ ;DaGwdf tkfO{sf] cjwf/0ff s:tf] 5 < 
@= tkfO{sf] ljrf/df o; ljBfonsf] l;Sg] l;sfpg] ;dli6ut u'0f:t/ s:tf] /x]sf] kfpg' ePsf] 5 < 

#= tkfO{sf] ljrf/df o; ljBfnosf] u'0f:t/ s:tf] 5 < 
$=tkfOsf] ljrf/df o; ljBfnosf] l;Sg] jftfj/0f s:tf] /x]sf] kfpg'x'G5 < 
%=o; ljBfnosf s'g s'g s'/fx? /fd|f /x]sf 5g < 
^= o; ljBfnosf s'g s'g s'/fx? ;'wf/ ug'{ kg]{ b]Vg'x'G5 < 

vv==    lljjBBffnnoo  JJoojj::yyffkkgg  ;;llddlltt÷÷cclleeeeffjjss  llzzIIffss  ;;++uu77ggssff]]  ;;++nnUUggttff    
 
!= tkfO{n] ljBfnonfO{ s;/L ;xof]u ul//xg' ePsf] 5 < 
@= ljBfnosf] ultljlwx?df ljBfno Joj:yfkg ;ldltsf ;b:ox? lsg ;+nUg x'g' k5{ h:tf] nfUb5  

uu==  MGML ;;DDaallGGww  ccjjwwff//00ff  //  oo;;ssff]]  cc;;//  
 

!=tkfO{sf] ljrf/df lsg o; ljBfnon] ax'sIff k|0ffln ckgfpg' kb{5 < 

@= ax'sIff lzIf0f ljlw eGgfn] tkfO{ s] a'em\g' x'G5 < 

#= tkfO{sf] ljrf/df ljBfyL{x?nfO{ ax'sIff lzIf0f ljlwåf/f k9fpbf s:tf s:tf kmfObf 

a]kmfObfx? /x]sf] kfpg' x'G5 < 
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$= ax'sIff lzIf0f ljlwn] afnjflnsfsf] l;sfO{df s'g} lglZrt vfNsf] Ifdtf ljsf;df ;xof]u 

k'u]sf] kfpg'x'G5 < / s;/L < 

%=;fwf/0ftof s] ax'sIff lzIf0f ljlw ljBfnodf l;sfO{sf] nflu ;xof]u kof{pg] vfNsf] 5 < 

^= ax'sIff lzIf0fsf] u'0f:t/ ljsf; ug{sf lgldQ tkfO{sf] s] s:tf ;'emfjx? /x]sf 5g\ < 

 

 

gg]]kkffnnddff  aaxx''  ssIIffff  aaxx''  ttxxssff]]  dd''NNooffªª\\ssgg  ssffoo{{qqmmdd  nnllIIfftt  ;;dd''xx  55nnkkmmnn  llggbb]]{{llzzssff  
--ssIIffff  %%  eeGGbbff  ddffllyyssff  ddffWWoollddss  ttxxssff  lljjBBffyyLL{{xx??ssff]]  nnfflluu__  

 

;d'xsf] k|sf/x?M   s]6fx?÷s]6Lx?   ;xefuLx?sf] ;+Vof     lhNnfM            

gu/kflnsfM               j8f g+= 

;xhstf{sf] gfdM   gf]6 n]Vg]sf] gfdM 

ldltM ;doM :yfgM 
  

  
55nnkkmmnn  kk||ZZggxx??  
 
!= tkfO{nfO{ :s'nsf] ;a} eGbf a9L] dg kg]{ s'/fx? s] s] x'g < Pp6f /fd|f] :s'nsf] nflu tkfO{ s] s] pkfox? 

lbg'x'G5< -vf]tNg]M sIff sf]7fsf] jftfj/0f, ax'–sIff lzIf0fljlw, lzIfs tyf pxfFx?sf] Jojxf/,;fyLefO{x?, 

sIffdf ;d'x sfo{ tyf 5nkmn, k':tsfnosf] k9g] :yfg, ljBfyL{x?sf] k|bz{gL, cGo yk ultljlwx?_ 

@= tkfO{nfO{ sIff sf]7fdf ;a} eGbf dg gkg]{ s] xf] < lsg < 

#= tkfO{nfO{ of] :s'ndf cWoog hf/L /fVg dg 5 < 5 eg] lsg 5}g eg] lsg < 

$= ljBfyL{x? slQsf] lgoldt :s'n cfpg] ub{5g < olb ljBfyL{ cg'kl:yt x'G5g\ eg] s] sf/0f cg'kl:yt x'G5g\ 

< 

%= tkfO{sf] s'g} ;fyLn] :s'n 5f]8\g' ePsf] 5 < olb 5 eg] lsg < 

^= tkfO{sf] cleefjsn] tkfO{sf] cWoogdf s;/L ;xof]u ug'{ x'G5 < cfdf ;d'xn] tkfO{sf] k9fO{df s;/L 

;xof]u ug'{x'G5 < -3/df÷ljBfnodf_ 

&= k9fOsf] nflu lzIfssf] slQsf] ;xof]u kfpg' x'G5 < 

*= tkfO{ lzIfs / cleefjsnfO{ of] eGbf /fd|f] k9fO{ x'g ;SbYof] ls eg]/ s]lx eGg rfxfg' x'G5 ls < 

(= xfdLnfO{ eGg' kg]{ tkfO{sf] s]xL 5 ls < 
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FOCUSED GROUP DISCUSSION GUIDELINE FOR TEACHERS  

(MGML)  

!=tkfO{Fx?sf] ljBfnodf MGML sf] ;'?jft slxn] b]lv ePsf] lyof], s[kof atfpg'xf];\ . tkfO{Fsf] ljBfnodf MGML k|lqmof 

cGtu{t s'g s'g ultljlwx? ;+rfng ul/G5 < 

@= s] tkfO{F dnfO{ eGg ;Sg'x'G5, MGML / k/Dk/fut lzIf0fdf s] s:tf leGgtfx? 5g\ < 

#= tkfO{Fsf] ljBfno ;'wfg{sf nflu MGML sfo{qmd slQsf] plrt lyof] < 

$= tkfO{Fn] Ps lzIfs tyf JolQmut ?kdf s] s:tf kl/jt{gx? dx;'; ug'{ePsf] 5 < 

%= tkfO{Fx?n] ljBfyL{x?df s:tf kl/jt{g b]Vg'ePsf] 5 < 

^= tkfO{Fn] cleefjs, lzIfs, cfdf ;d"x / ;d'bfosf ;b:ox?df b]Vg'ePsf] :yfoL kl/jt{gx? s] s] x'g\ < 

&= kl5Nnf] # jif{df MGML ;DalGw s:tf k|sf/sf] tflnd k|fKt ug'{eof] < -hfFRg'xf];\ MMGML;DalGw 

cled'vLs/0f, uxg k|lzIf0f, ;'b[l9s/0f tflnd tyf sfo{zfnf_ 

*= olb tkfO{Fn] s'g} tflnd k|fKt ug'{ePsf] 5 eg],  kl/of]hgf / ;/sf/L If]qaf6 k|bfg ul/g] tflnd tyf 

k|lzIf0fdf s] leGgtf kfpg'ePsf] 5 < -hfFRg'xf];\ M ;fdfu|L, ljt/0f ljlw, kmnf]ck ;+oGq, cflb_ 

(= pQm tflnddf tkfO{Fsf] ;xefuLtf kZrft lzIf0f / l;sfOdf b]Vg'ePsf] kl/jt{gx? s] s] x'g\ < 

!)= s] tflnddf ;xefuL gx'g'ePsf lzIfsx?n] klg cfkm\gf] sIffut lzIf0f / l;sfO cEof;x? ;'wf/ ug'{ePsf] 

5 < eg] s;/L < 

!!= GNHA n] ;xof]u u/]sf] MGML kl/of]hgf af/] tkfO{FnfO{ ;a}eGbf w]/} ;Demgf /x]sf] s'/f s] xf] < 

!@= eljiodf c;n lzIf0f / l;sfOsf cEof;x?nfO{ s;/L lg/Gt/tf lbg'x'g]5 < 

!#= tkfO{Fsf] ljBfno ;'wfg{sf lgldQ MGML sf] ;xof]u slt pko'Qm lyof] < 

!$= tkfO{Fsf] ljrf/df c? s:tf vfnsf ultljlwx? k|of]u u/]sf] eP cem k|efjsf/L x'g] lyof] < 

!%= tkfO{Fsf ljBfnosf] of]hgf, gLlt / k|fyldstf;Fu o; sfo{qmdsf ultljlwx? s'g xb;Dd ldn]sf lyP < 

!^= o; sfo{qmdsf l;sfOx? s] s] x'g\ < 

!&= GNHA, ljBfno / ;DalGwt ;/sf/L lgsfox? larsf] ;xsfo{ s:tf] lyof] < 
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!*= MGML sf] sfo{Gjogdf cfdf ;d"xsf] e"ldsf s] xf]÷lyof] < 

!(= MGML  sf] sfo{Gjogsf qmddf ;fdgf ug'{ k/]sf r'gf}tLx? s] s] x'g\ < 

@)= kl/of]hgfsf pQd cEof;x? s] s] x'g\ < tkfO{FnfO{ uj{ nfUg] s'/f s] xf] < 

@!= s] tkfO{F cGTodf s]xL eGg rfxg'x'G5 < 

ttkkffOO{{FFssff]]  ccdd""NNoo  ;;xxeeffuuLLttffssff  nnfflluu  wwGGoojjffbb  ..  
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Key Informant Interview with Stakeholders ( Education Focal Persons 
and Local Representatives of R/Municipalities 
 

Evaluation Study of Multi Grade Multi Level (MGML) Program in Nepal, 
2019 

Key Informant Interview for Gaunpalika/Municipality Representative 
 

District:    Municipality:   Ward:    

Name of Facilitator:       

Name of Gaunpalika/Municipality:  

Name of Respondent:    Designation: 

 Date:      

A: Knowledge and Perceptions of MGML teaching  and it's impact 

1. Could you please tell us about basic /primary education in your Palika?(Probe in terms of no. of 
schools, no. of teachers, students)? What is your main concern on basic education?  

2. Have you ever heard about Multi grade Multi Level (MGML) teaching method? What do you 
understand by the concept of multi-grade teaching? 

3. In your view, why does the school need to adopt multi grade teaching method? 

4. Has any school within your Palika used multi grade teaching? If yes, who is supporting it ? 

5. What are difference in teaching at MGML and other schools?  

6. In your opinion, what are advantages and disadvantages of multi grade teaching to students? 
7. Have you ever visited the MGML Gradees? If yes, what did you like the most and why? 
8. In your view, what is the overall quality of teaching and learning in MGML school of your Palika?  

9. Has multi-grade teaching helped to enhance children’s quality of learning ? And how? 

10. What is your opinion about quality of teachers in the school?  
11. What are your suggestions for improving the quality of multi-grade teaching in the school of your 

palika? 

B: Involvement of Local Government 

12. In what ways the local government/Palika is supporting the MGML school? 

13. Do you have any plan for supporting MGML schools? What about to supporting other schools? 

14. Do you recommend adopting MGML teaching method in the schools of your Palika and other 

Palikas elsewhere? 

Thank you. 
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Evaluation Study of Multi Grade Multi Level (MGML) Program in Nepal, 
2019 

Key Informant Interview for Focal Person of Education 
 

District:    Municipality:   Ward:    

Name of Facilitator:       

Name of Gaunpalika/Municipality:  

Name of Respondent:    Designation: 

 Date:      

A: Knowledge and Perceptions of MGML teaching and it's impact 

1. Could you please tell us about basic /primary education in your Palika?(Probe in terms of no. of 
schools, no. of teachers, students)? What is your main concern on basic education?  

2. Have you ever heard about Multi grade Multi Level (MGML) teaching method? What do you 
understand by the concept of multi-grade teaching? 

3. In your view, why does the school need to adopt multi grade teaching method? 

4. Has any school within your palika used multi-grade teaching? If yes, who is supporting it? 

5. What are difference in teaching at MGML and other schools?  

6. In your opinion, what are advantages and disadvantages of multi grade teaching to students? 
7. Have you ever visited the MGML Gradees? If yes, what did you like the most and why? 
8. In your view, what is the overall quality of teaching and learning in MGML school of your Palika?  

9. Has multi-grade teaching helped to enhance children’s quality of learning ? And how? 

10. What is your opinion about quality of teachers in the school?  
11. What are your suggestions for improving the quality of multi-grade teaching in the school of your 

palika? 

B: Involvement of Local Government/Education Sectors 

12. In what ways the local government/Palika is supporting the MGML School? 

13. Do you have any plan for supporting MGML schools? What about to supporting other schools? 

14. Do you recommend adopting MGML teaching method in the schools of your Palika and other 

Palikas elsewhere? 
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5.2.4 Grade Observation and other data sheets 
Grade Observation Form, 2019 

ssIIffff  ssff]]77ff  ccjjnnff]]ssgg  kkmmff//dd,,  @@))!!((  
lljjBBffnnoossff]]  ssllDDttddff  @@  jj66ff  -ax'sIff ax'tx cWoog_  ;;~~rrffnngg  ssIIffffssff]]  ccjjnnff]]ssgg  uugg]]{{    

 
     ;|f]ts]Gb|:_____________________ Cluster Sn:6/:_________________School 

ljBfno:_________________________ 

Name of TeacherlzIfssf] gfd: _______________________  GradesIff: _____ Period 306LM______  

No. of students registered ljBfyL{ ;ª\VofM ________Boys 5fqx¿:_____ Girls  5fqfx¿:____   Total: _____  
No. of student present in the Grade:________Boys 5fqx¿:_____ Girls  5fqfx¿:____  Total: _____ 

Subject taught ljifo: _____________ Date of observation njnf]sg ul/Psf] ldlt:_____________ 
Students’ details(can be checked from attendance register) lljjBBffllyy{{ssff]]  lljj::tt[[tt: --xxffllhhll//aaff66  rr]]ss  

uugg{{  ;;llssgg]]  __  

qqmm==;;==  Name of student 
lljjBBffyyLL{{ssff]]  ggffdd 

Age ppdd]]// Sex (boy/girl)llnnËË  
--ss]]66ff÷÷ss]]66LL__ 

Grade --ttxx__ 

!     
@     
#     
$     
%     
^     
&     
*     
(     
!)     
!!     
!@     
!#     
!$     
!%     
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2.Graderoom environment and teaching learning activities(ttnnssff]]  ttffllnnssffddff  ccffjjZZooss  ss''//ffxx??  

nn]]VVgg''xxff]];;)  
Sr. Questions kk||ZZggxx¿¿  Observatio

n note 
ccjjnnff]]ssgg 

Remarks 

1 Grade room set up Yes No 
a. looring clean and safe  e"O{ -;/;kmfO{ tyf ;'/Iff_    

b. urniture age appropriate  comfortable  
kmlg{r/ - pd]/ pko"Qm, ;xhtf_ 

   

c. Boo  corner  availablelstfa sg{/sf] Joj:yf    

d. Boo shelves available in the Graderoom - 
sIffsf]7fdf lstfj /fVg] tvtf÷¥ofssf] Joj:yf_ 

   

e. usical instruments available -;+flults 
afhfufhfsf] pknAwtf_ 

   

f. 

ny boo  of stories prepared by children in the 
Grade available -sIffsf]7fdf ljBfyL{n] tof/ kf/]sf] 

syfsf] lstfa_ 

   

g. 
Bo es ith learning materials available -
l;sfO{;dfu|L;lxtsf] jS;x?sf] Joj:yf_ 

   

2. Seating arrangement-a;fO{ ;+of]hg_    

a. Small groups -;–;fgf ;d'xx?_    

b. 
ace  face seating arrangement roundtable-uf]nf] 

6]jn jf cfDg] ;fDg] x'g] vfNsf] a;fO{ ;+of]hg_    

c. 
ndividual des s and chairs -5'6\6f 5'6} 8]:s tyf 

s';L{sf] Joj:yf_    

d. nly floor -eO{ dfq_    

e. 
Grade room has enough space for children to 
move around during Grade -jl/kl/ 3'd]/ k9fpg 
;lsg] kof{Kt 7fFp ePsf] sIffsf]7f_ 

   

3. Student grouping -ljBfyL{ ;d'xs/0f_    

a 
Grade ise separation in separate rooms and 
teacher visit one Grade room at a time-Ps k6sdf 
Pshgf lzIfs hfFg] 5'6} sIffsf] nflu5'6} sIffsf]7f_ 

   

b Students put together in one Grade room  but 
students of one grade separated from another    
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grade-5'6f5'6} txsf ljBfyL{nfO{ Pp6} sIff sf]7fdf 

leGgfleg} ;d'x agfP/ /fVg_] 

c 
Students of several grades mi ed together in a 
planned ay-of]hgfut ?kdf ;a} txsf ljBfyL{nfO{ Pp6} 

sIff sf]7fdf ld;fP/ /fVg]_ 
 

   

d Students of several grades sit as they li e-ljleGg 

txsf ljBfyL{x? cfcfˆgf] v'l; cg'zf/ a:b5g\ _    

e ther please specify -cGo s[kfo v'nfpg'xf];_    
 

. 
hat as the lesson being 

taught   
s] kf7 k9fOFb} lyof] < 

Group : 

 Group : 

Group : 

Group : 

Group : 

. 
Teacher student activities-lzIfs ljBfy{L{ 

lqmosnfkx?_ 
 

   

a. 

Teacher forms or ing groups of students  
lzIfsn] ljBfyL{sf] sfo{;d'x agfpg' x'G5_  

 
   

b. 
Teacher hangs cards on clothes all  
lzIfsn] n'uf jf kvf{ndf  sf8{x? em'8fpg] ug'{ePsf]5 
 

   

c. 
Teacher narrates stories from the logo bull  
cardslzIfsn] nf]uf]sf] cfwf/df syfnfO{ ;+lIflKts/0f ug'{ 

x'G5 
   

d. 
Teacher uses prepares local materials  
lzIfsn] :yflgo ;fdfu|Lx? k|of]u ug'{x'G5 .    

e. 
Students play games and have joyful learning 
ljBfyL{n] pT;fxk"j{s v]Nb} l;Sb5g\ .    

f. Students use musical instruments  puppet     
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ljBfyL{n] ;+flutls afhfufhfx? k|of]u ub{5g\ . 

g. 
Teacher uses tas  cards for activities  
-lzIfsx?n] sfdsf sf8{x? k|of]u ug'{x'G5 .    

. 

Teacher prepares activity for children  
lzIfsn] afnaflnsfx?sf] nflu lqmofsnfkx? agfpg' x'G5 

. 
   

. 
Teacher moves around the Grade to help 
childrenlzIfs ljBfyL{x?sf] ;xof]usf] nflu sIff jl/kl/ 

3'Dg]ug'{x'G5  
   

. 
Teacher illicit children s  uestionslzIfsn] 

afnaflnsfsf k|Zgx?sf] a]jf:tf ug'{x'G5    

. 
Teacher assesses children s pre e isting 

no ledgelzIfsn] jfnjflnsfdf ePsf] k"j{ 1fgsf] 

hfFr ug'{x'G5 .  
   

 
Students fill up e ercise 
boo or boo ljBfyL{x?n] cEof; k'l:tsf eg]{ ub{5g\    

 

There is e hibition of materials or s done by 
children in the Grade charts  dra ing  poems  
etc ljBfyL{x?n] agfPsf ljleGg rf6{, lrqsnf syf, 

sljtfx? sIff sf]7fdf k|b{zg ul/G5 
   

 

vailability of materials in Grade co created by 
parents  children and teachers  
cleefjs, afnaflnsf tyf lzIfsn] ;xsfo{ul/ agfPsf] 

;fdfu|Lx? sIffsf]7fdf pknAw 5 . 

   

o 
aster learned children help slo er ones  

l56f] l;Sg] jfnjflnsfn] l9nf l;Sg]nfO{ ;xof]u ub{5g\    

 
Teacher handles multiple tas s. 
lzIfsn] laleGg sfo{x? ;Dkfbg ug'{ x'G5 .    

 

Teacher assesses student s progress and eeps 
individual records. 
lzIfsn] ljBfyL{x?sf] k|ult l/kf]6{x? cg'udg tyf 5'6f5'6} 

/fVg'x'G5 . 

   

 Students use riting board.    



88 Final Evaluation of MGML Program

ljBfyL{x?n] n]vb af]8{ k|of]u ub{5g\ . 

s Teach involves all students in Graderoom activity     

 
Teacher gives Grade or  to students 
lzIfsn] ljBfyL{nfO{ sIffsfo{ lbg' x'G5    

 
Teacher chec s students  Grade or  in Grade 
lzIfsn] ljBfyL{sf] sIffsfo{ sIffdf hfFRg'x'G5 .    

 
Teacher gave home or  to students. 
lzIfsn] ljBfyL{nfO{ xf]djs{ lbg'x'G5 .    

. esson delivery-kf7 k9fpg] ljlw_  

  

Grade ise separationsIff cg'zf/ 5'6f5'6} . 

Thematic and all grades engagedljifout / ;a} sIff 

;+nUg . 

ther please specify cGo s[kfo v'nfpg'xf]; . 

 

. o  did the students participate 
in the Grade   
ljBfyL{ sIffsf]7fdf s;/L ;xefuL x'G5g\ 

 

Do individual or cfkm"cfkm" sfd ug]{{ 

Participate in group or ;d'xsfo{ df ;xefuL x'g] 

Collect share information 'rgfx? ;+sng ug]{ / z]o/ 
ug]{ 

 

press vie sts{ k|:t't ug]{ 

Participate in discussion5nkmndf efu lng] 

Give presentationsk|:t'lt lbg] 

ther please specify cGo -s[kfo v'nfpg'xf];_ 

 

. Did the students understand hat 
as being taught   
o  do you no  this  

k9fPsf] kf7 ljBfyL{x¿n] a'‰]m < 

tkfO{+n] s;/L hfGg'eof] < 
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. ual opportunity to learn 
l;Sgsf] nflu ;dfg cj;/ 

as there e uitable opportunity for students from 
different bac grounds se  caste  religion  social  
and or economic status  etc.  to learn  s] ljleGg 
k[i7e"dLaf6 cfPsf ljBfyL{x?sf] nflu ;dtfsf] l;Sg] cj;/ 
lyof] . -lnË, hft, wd{, ;fdflhs jf cfly{s :t/df km/s 
/x]sfx? cflb_ 

 

 

 

1  Did the teacher use material to 
teach  hat ere they  
lzIfsn] lzIf0f ;fdu|L k|of]u u/] < tL 
s]s] lyP 

 

11 

 

ere all the students 
participating ;a} ljBfyL{ ;xefuL 
e}/x]sf lyP< 

 

 ere the students follo ing 
rules made in the Graderoom  

s] sIff sf]7fdf ljBfyL{x?n] cg'zf;g 
kfngf u/]sf lyP < 

 

 as there a job chart in the 
Graderoom  

s] sIff sf]7fdf /f]uhf/ rf6{ lyof] < 

 

 ere the students doing their 
assigned jobs  
ljBfyL{x¿ cfk"mnfO{ lbOPsf] sfd ub}{ 
lyP < 

 

 
 

hat did you li e best about this 
Grade  
tkfO{+nfO{ o; sIffsf] ;a}eGbf /fd|f] 
nfu]sf] s'/f s] xf] < 

 

 

 hat activities the did the 
teacher do in this Grade  hat 
did you li e the most  Give 
e ample.  
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lzIfsn] sIffsf]7fdf s:tf 

lqmofsnfkx? ug'{x'GYof] < 

 Teacher capability to ards use 
of GT approach 
lzIfssf] MGT k|of]u ug]{ Ifdtf  

as e eac e  ca ab e o eac  o   a oac  
s] lzIfsMGT ljlwdf k9fpg ;Iod lyP < 

 
 o  long did the teacher taught  

lzIfsn] slt jif{ k9fpg' eof] < 

 es 

 Total time spent in teacher 
activity hDdf lzIf0f lqmofsnfkdf 

ljtfpg' ePsf] ;do_  

Time distribution across 
groups if group is 
separated ;d'x;+u ljtfPsf] ;do -

olb 5'6} eP_ 

 es 

o  1  

o  2  

o  3  

o   

 Total time spent by students for 
Grade activities hDdf ljBfyL{n] 

sIffdf ljtfPsf] ;do 

 es 

 

. our mpressions of the Grade a  s gges o s Grade sIffk|lttkfO{+sf] wf/0ff : 
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lljjBBffnnoossff]]  lljj::tt[[tt  lljjjj//00ff  

;;qqMM  !!MM  lljjBBffnnoossff]]  ;;ffddffGGoo  hhffggssff//LL  

!= ljBfnosf] gfdM================================================= @= 7]ufgfM =============================== 

lhNnf=====================================gu/kflnsf=========================================j8fM=========== 

##==uutt  llttgg  jjiiff{{ddff  lljjBBffoonnddff  eeggff{{  eePPssff  lljjBBffyyLL{{xx??ssff]]  ;;++VVooffMM    

jjiiff{{  ssIIffff  !!  ssIIffff  @@  ssIIffff  ##  ssIIffff  $$ ssIIffff  %% ssIIffff  ^̂  

ss]]66ff  ss]]66LL  ss]]66ff  ss]]66LL  ss]]66ff  ss]]66LL  ss]]66ff  ss]]66LL  ss]]66ff  ss]]66LL  ss]]66ff  ss]]66LL  

@@))&&$$÷÷&&%%                

@@))&&##÷÷&&$$              

@@))&&@@÷÷&&##              

  

$$==  uutt  llttgg  jjiiff{{ddff  eeggff{{  eePPssff  lljjBBffyyLL{{xx??ssff]]  ;;++VVooff,,  hhffFFrrddff  ppkkll::yytt  eePPssff  //  kkff;;  eePPssff  MM  

jjiiff{{  ssIIffff  !!  ssIIffff  @@  ssIIffff  ##  ssIIffff  $$ ssIIffff  %% ssIIffff  ^̂  

ss]]66ff  ss]]66LL  ss]]66ff  ss]]66LL  ss]]66ff  ss]]66LL  ss]]66ff  ss]]66LL  ss]]66ff  ss]]66LL  ss]]66ff  ss]]66LL  

@@))&&$$÷÷&&%%             

egf{             

clGtd 

hfFrdf 

pkl:yt 

            

sIffkf; 

ePsf 
            

@@))&&##÷÷&&$$             

egf{             
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clGtd 

hfFrdf 

pkl:yt 

            

sIffkf; 

ePsf jf kf; 

ePsf 

            

@@))&&@@÷÷&&##             

egf{             

clGtd 

hfFrdf 

pkl:yt 

            

sIffkf; 

ePsf 
            

  

%%==  aaxx''  ssIIffffssff  llzzIIffssxx??ssff]]  ;;""rrggff  ..  --ss[[kkooff  ccffˆ̂ggff]]  kkll//jj]]zz  ccgg''zzff//  ;;""rrggff  eegg''{{xxff]];;__  

  

ll;;==gg++  ggffdd  llnnËË--

dd÷÷kk''__  
ppRRrrttdd  

zz}}llIIffss  

ttxx  

TTffllnndd   
llnnPPssff]]  

ggllnnPPss]]ff==  

aaxx''  ssIIffff  

ttffllnnddllnnPPssff]]  

ggllnnPPssff  

llzzIIffssssff]]  

kk||ssff//   
oo;;  

lljjBBffoonnddff  

ssffdd  uu//]]ssff]]  

ccjjllww  

MGML 
llzzIIffssssff]]  ??kkddff  

kk||llzzIIff00ff  uu//]]ssff]]  jjiiff{{  

                  

                  

                  

                  

                  

  

gf]6M * lzIfssf] nflu k]zfut tflndsf]  

** lzIfssf] k|sf/ -h:t} :yfO{, c:yfO{, s/f/, cf+lzs, :jo+ ;]js cflb_ 
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^̂==  uutt  ccffllyy{{ss÷÷zz}}llIIffss  jjiiff{{ssff]]  jjhh]]66  --@@))&&$$÷÷@@))&&%%__MM  

llssll;;dd  hhDDddff  --gg]]??__  

;/sf/L ;xof]u  

z}lzs z'Ns  

ljBfnosf] ;Dkltaf6 ePsf cfo cfh{g  

rGbf  

cGo -s[kof pNn]v ug'{xf]nf_ 

================================================================================================== 

 

======================== 

s'n hDdf  

  

&&==  uutt  ccffllyy{{ss÷÷zz}}llIIffss  jjiiff{{ssff]]  vvrr{{  MM    

llssll;;dd  hhDDddff  --gg]]??__  

tna  

k"jf{wf/ ljsfz  

ljBfyL{;+u ;DalGwt vr{x? -h:t} 5fqj[lQ, ljBfno e|d0f, cflb_  

ax' sIffsf nflu lgb]{lzsf sf ;fdu|Lx?  

cGo -s[kof v'nfpg' xf];_ 

================================================================================================ 

 

================================= 

s'n hDdf  

  

**==  lljjBBffnnoossff  eeff}}llttss  ;;''lljjwwffxx??  

llssll;;dd  ppkknnAAwwttff  --55  jjff  55}}gg__  kk¥¥ooffKKtt  --55  jjff  55}}gg__  

cfˆg} ljBfno ejg 

ljBfnosf] 5'6\6} sfof{no sf]7f 

sIffsf]7fx?  

ljBfno kmlg{r/ 



94 Final Evaluation of MGML Program

ljBfno au}rf 

s]6f / s]6Lsf] nflu 5'6\6} zf}rfno 

lkpg] kfgL 

v]n d}bfg 

v]n ;fdflu|x? 

ljBfno k':tsfno 

cGo -s[kfo pNn]v ug'{xf];_ 

  

(= ax' sIff lzIf0fdf s'g s'g sIffx?sf slt slt ljBfyL{x? ;dfa]; ePsf 5g / ltlgx?sf] 

sIffut ;+Vof af/] ;"rgf lbg'xf]; . 

ssIIffffuutt  ccffwwff//ddffMM      

 ;dfj]; sIffx? 

G sIffsf]7f ! 

df;dnUg sIffx? 

tyfljBfyL{ ;+Vof 
s]6f======= 

s]6L======== 

s]6f======= 

s]6L======== 

s]6f======= 

s]6L======== 

s]6f======= 

s]6L======== 

s]6f======= 

s]6L======== 

G sIffsf]7f@ 

df;dnUg sIffx? 

tyfljBfyL{ ;+Vof 

s]6f======= 

s]6L======== 

s]6f======= 

s]6L======== 

s]6f======= 

s]6L======== 

s]6f======= 

s]6L======== 

s]6f======= 

s]6L======== 

G sIffsf]7f # df 

;+nUg sIffx? tyfljBfyL{ 

;+Vof 

s]6f======= 

s]6L======== 

s]6f======= 

s]6L======== 

s]6f======= 

s]6L======== 

s]6f======= 

s]6L======== 

s]6f======= 

s]6L======== 
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lljjiiffoouutt  ccffwwff//ddffMM      

 G  ssIIffffssff]]77ff  
!! 

G  ssIIffffssff]]77ff  
@@ 

G  ssIIffffssff]]77ff  
## 

G  ssIIffffssff]]77ff  
$$ 

ljifoj:t' 
tyf ljifo 

    

ljBfyL{ ;+Vof s]6f======= 
s]6L======== 

s]6f======= 
s]6L======== 

s]6f======= 
s]6L======== 

s]6f======= 
s]6L======== 

 

 


